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I. INTRODUCTION 



The Discipline and Vandalism Sub-committee was one of seven 
sub-committees formed to p«rticipate in Scarborough's Co-operative Evaluation 
and Development of School Systtms (CEDSS) project. 'The sub-committee was made 
up of representati vas of elementary and secondary school teachers and 
principals, a student, parents, a caretaker representative, central 
administrators, and a research assistant* Members of the sub-committee met 
throughout the Fall of 1981 to define their tasks. Through a long process of 
deliberations, subsequent changes, and modifications (documbnted in Interim 
Reports Number 1, October 5, 1981, and Number 2, January 14, 1982), the ^ 
sub-committee finally agreed on an area of evaluation and a resasrch proposal 
to consider the questions raised* Some background to the rationale for choice 
of the area selected is presented in the remainder of this introductory 
section; the procedures of the research plan are outlined in Section II 
entitled Methodology. 

Background of the Study 

The sub-committee first had to consider the feasibility and 
practicality of pursuing both prongs of the deslgnatid topfc for evaluation- 
discipline and vandalism. In the end, it was decided that the major focus 
would be upon discipline, with vandalism incorporated as a sub-category. This 
decision was arrived at for the following reasons i 

(1) The Plant Dipartanent for the Scarborough Board of Education has 
intervened with a number of projects to reduce vandalism. Board 
records indicate that, although the actual number of incidents of 
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vandalism has increasad* over the years, the cost of repairs , 
especlany when the cost of Inflation Is takin Into consideration 
is decreasing. Data for Tables A and B ytre submitted by the 
Supirintendent of Plant to the Chairman and members of the 
Property/Finance Committee, October 14, 1981, Sub-committee 
members felt that, at least for the time being, the Plant 
Department was adequately involved in monitoring the situation, 

(2) Two new developments in the legal system, the Trespass to Property 
Act, 1980, and the Young Offenders Act, 1981, are obviously 
desi^jned in part to help in the prevention of damage to both 
private and pubTic property. More time is ntcessary before an 
assessment of their effectiveness can be made, 

(3) A recently completed report by the Ontario Task Force on Vandalism 
(1981) has yet to be implemented. Sixty-six recommendations were 
submitted and obviously many are designed to Influence the 
situations in schools. 

In trying to isolate a specific aspect of discipline for evaluation, 
the sub-coninittee was Influenced by a number of studies and documents already 
available or In progress. Briefly, these Included: 

(1) The Provincial Policy Review of Disciplinary Practices and 
Classroom Management (Ontario Ministry of Education and Scarborough Board of 
Education. October, 1980) , This recently completed study Investigated 
student attitudes, student behaviour and supervision on school property 
outside of the classroom, changing patterns of student behaviour, classroom 
rules for behaviour and teacher authority, views on acceptable and 



*The increase In total number of incidents is reportedly accounted for 
by better recording techniques and more severe enforcement of report 
submisiions. 
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TABLE A* 



NUMBER OF 


INCIDENTS OF 


DAMAGE TO SCHOOL 


PROPERTY 




Type of Incident 




Elementary 


Secondary 






1979 


1980 


1979 


1980 


Glass Brtakage 




4350 


4219 


1213 


1078 


Fire 




11 


14 


25 


12 


Brsak-1ns 




SO 


47 


26 


13 


Theft 




76 


110 


209 


221 


Other 




1117 


1560 


2772 


3235 


Total 


5604 


5950 


4245 


4559 



TABLE B* 



COST OF REPAIRS FOR DAMAGE TO SCHOOL PROPERTY 



Year 


El ementary 


Secondary 


Total 


1978 


$256,460 


$205,261 


$461,721 


1979 


240,280 


248,150 


488,430 


1980 


228,472 


248,481 


476,953 



* Data for Tables A and B were submitted by the Suparintandent of Plant to 
the Chairman and Members of the Property and Finance Committee ^ October 14, 
1981, (Note that unlike the remainder of the report which uses numerals for 
Tabic identification, letters A and B are employed here to indicate that this 
data is not original data which has been compiled for this study,) 
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unacciptable behaviour, policies involving discipline, and views on dealing 
with students' misbehaviour. Responses were solicited from students, parents^ 
teachers s and administrators. Since data from this study were reasonably 
cur"^ent and empirically basedp the sub-committee wished to avoid any 
duplication of efforts* Furthermore , it would have been too early to assess 
the effect of any recommendations which may have been submitted for this 
Review, Therefore, any aspects of disci.Tline related to this Review v^re not 
considered for the present project. 

(2) Two projects currently being undertaken by a Discipline Committee 
established by the Scarborough Board of Education: 

(a) Discipline Survey , The thrust of this study has been to 
Investigate the nature and extent of harmful behaviour experienced 
by school staff from their students and from trespassers. 

(b) Student Handbook , Representatives of the committee are in the 
process of preparing a Handbook which would make students ware of 
their responsibilitleSj privileges, and rights In the Scarborough 
school system. Again, with the awareness that these reports would 
be completed soon, the sub-committee was anxious not to embark on a 
study too closely related to these topics. 

(3) Secondary Education Review Project (Ministry of Education^ 
Ontario. May^ 1981) , One of the areas mandated for examination was 
discipline* Of the six recommendations forwarded^ the sub-committee felt 
that either the Scarborough Board and/or Individual schools were involved 
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already 1n some form of assissment rilated to these recommendations; or that 
further consideration of specific recommendations was not 1n keeping with the 
aim of the CEDSS project as being an overall evaluation tool. One statement 
in the discussion paper did attract the attention of the Sub-committee 
however, and that was the one regarding the relationship between school 
atmosphere and discipline. Discipline should be vitw^ . • not so much by 
'rule and rod' as discipline based on acceptance of responsibility by 
students, school staff, and members of the community served by the schooV* 
It will be seen that this view, taken together with the attitudes expressed in 
the following article, was instrumental in formulating the direction of the 
sub-committee's investigation. 

(4) Discipline: An Overview* In Practical Applications of Research 
(Newsletter of Phi Delta Kappa's Centre on Evaluation, Development, and 
Research* September , 1981) . The central theme of the article Is how one of 
the primary goals of education, to teach students self-discipline, has been 
re-interpreted and replaced by educators with the aim of control! ing student 
behaviour. Punishment, rule-enforcement, and "external" disciplinary 
practices are seen by discussants in this article as things schools do to 
prevent student miibehaviour--"but they are not educational goals- Helping 
students develop self-discipline ("internal discipline") is a legitimate goal 
which, if accomplished, will materially help reduce misbehaviour" (page 2). 

Focus of the Study/Definition 

The problem of discipline in schools has received a great deal of 
attention by administrators, educators, parents, and the media recently. It 
has been rated as the number one area of discontent by Gallup Polls for almost 

13 
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a decade. The literature is replete with research examining causal elements^ 
techniques for improvement of classroom and student management, and with 
studies on the influences of school climate and leadership on students' 
behaviour and achievement (Rutters 1979). Since no specific direction had 
been given to the sub-committee, it was decided with the help of the studies 
and readings outlined above, to approach the problem from a new perspective* 
The focus of the study was to become "self-discipline", or "Internal" 
discipline, certainly a basic educational goal. It seemed clear that what is 
generally meant by discipline today 1s "external" discipline^ or control of 
student behaviour by essentially negative means (punishment, etc). To have 
examined discipline from this point of view TOuld not have allowed the 
sub-committee to evaluate Scarborough's success (or lack of success) in 
producing wen-d1sc1plineds self-respecting, responsible, moral individuals to 
take their place in society— an educational aim which was stressed repeatedly 
by committee members. Therefore, the areas of evaluation proposed by the 
sub-committee were stated as followsi 
Part I (Accountabnity) 

How well salf-disciplined are students In Scarborough schools? 

The following eight areas (based on Ministry and Scarborough 
objectives) were agreed upon for investigation: 

(a) Respect for the feelings, needs, and rights of peers. Manners and 
courtesy extended toward peers. 

(b) Respect/concern for feelings and needs of school staff. Obedience 
and courtesy toward those in authority, l.e.^ own t8acher(s)j 
office staff, caretakers, supply teachers, other adults In the 
school . 

14 
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(c) Obedience to classroom Instructions and school rules. 

(d) Rispect for the property of others and the school. 

(e) Attitude toward education and homework. Accuracy and completeness 
of asslgnnients, 

(f) Accountabll 1ty and responslbiHty for own actions - 

(g) Self-respect of students as an important antecedent for the 
developnient of sel f-disclpl ine - 

(h) Deportoent (dress, cleanliness). 

(1) Punctuality^ attendance , and skipping. 
The objectives of the sub-committee were: 

« to determine the level of self-discipline amongst Its students* as 

perceived by parents, teachers, caretakers, and office staff- 
• to compart the responses and expectations of ttiese groups for various 

grades and types of schools. 
« to make approprlati statements where similarities were found and/or 
recommendations In the caseCs) of differences. 
Part II (Improvement) 

In order to fulfill the second part of the CEDSS mandate^ the 
sub-committee sought to gain information about the foil owl ngi 

(a) Teachers* sources of knowledge about, and/or training In developing 
student self-discipline, and the usefulness of these sources - 

(b) Successful methods of teaching/fostering self-discipline in 
students. 

(c) Successful methods of preventing vandalism by students. 
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The object Ivss of the sub=comm1 ttee wire- 

• to provide for teachirs a list of useful sources of Information 
regarding student self-discipline, 

• to provide for teachers a list of successful mtthods of teaching/ 
fostaring self-discipline and preventing vandalism by students. 

• to make appropriate recommendations If deemed necessary. 
Definition of Self^Dlsdpl ine 

By way of definition for the purposes of this study, a self-disciplined 
student Is one who has consideration and respect for other people and property 
at school and a concern for one's school work and education. 
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n. METHODOLOGY 



Survey Population 

To obtain as wide an overview as possible in the evaluation of self- 
discipline amongst students in Scarboroughs it was decided to conduct a 
cross-seetional survey of grades across the whole school system. Grades 3^ 6, 
8, 10, and 12 were chosen as representing the culmination of the primary, 
junior^ intermediate (elementary), intermediate (secondary), and senior levels 
respectively* The survey group was made up of a representative number of 
students at each of these grade levels, as well as their parents and teachers. 
In addition, a caretaker and office staff member from each school was 
surveyed. At the secondary level, caretakers and office staff responded for a 
grade level rather than an individual student* Due to the large number of 
students which were sampled (see below), it would have been Impossible for 
teachers, caretakers, and office staff to have contributed information about 
all the students selected in their classes/schools* Therefore, these groups 
responded for a sub-sample of students as described in the following sections. 

An additional group made up of all school principals was surveyed. 
Their Inclusion in the study was not to attain student behaviour ratings (as 
for other groups), but rather, to obtain a ranking of priorities for their 
schools vis-\-vis discipline-related matters. 

Sample Selection 

(a) Students , Since one of the most significant variables chosen for 
analysis was type of school, students were randomly sampled from each of the 
following seven categories: K-6 schools, K-8 schools, senior public schools, 
coneglates, secondary, vocational, and alternative (ASE) schools. This 
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increased the nuniber of students necessary for selection since no rari than a 
five per cent error rate per category was desired. Another factor, that of 
changes in class lists (due to TObilityj graduations etc), necessitated 
additional students being Included in the sample. The final sample sizes 
(revised to eliminate transfers, graduations, etc) are found in Table 1- 

(b) Partnts . The parents of each of the 3,806 students selected made 
up the parent group. Although, ideal ly, letters of explanation and question- 
naires to parents ought to have been distributed first, administrative and 
technical difficulties prevented addresses from being available early enough, 

(c) Teachers * In cases where numerous students were selected from one 
class, it was unrealistic to expect class teachers to participate repeatedly. 
Therefore^ by a process of random selection, up to three of the previously 
selected students in each class of K-6 and K-8 schools, and up to four 
students in each class of senior public schools, were chosen for the teacher 
group. At the secondary level (rotary students), one teacher was randomly 
selected per student. Especially in the secondary and vocational schools, 
this required that some teachers respond for up to three students. In all, 
2,902 teacher responses were expected, 

(d) Caretakers and Office Staff * As mentioned. Just as for the teacher 
group, an adjustment was necessary here* Basically, all chief caretaksrs and 
one secretary per school (the latter assigned by the principal, particularly 
at the secondary level) were included in the survey. Those In K-6 schools 
received four questionnaires in total (two for Grade 3 and t^o for Grade 6 
students); those in K-S schools received three questionnaires (one for a 
student at each of Grades 3, 6, and 8); and those in senior public schools 
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TABLE 1 



SAMPLE SIZE 



Grade and 










Office 


Type of School 


Students*^ 


Parents 


Teachers** 


Caretakers 


Staff 


Grade 3 












K-6 


424 




392 


154 


154 




3E4 




156 


34 


34 


TOTAL 


748 




548 


188** 


188** 


Grade 6 














416 




382 


154 


154 




319 

1^ ^ ^ 




145 

i ^ w 




OH" 


TOTAL 


735 




527 


188** 


188** 


Grade 8 




same 










324 






ON- 




Sph ior Piihlit* 


3Q7 














as 








TOTAL 


721 


SOI 






Grade 10 




studtnts 








Col legiate 


427 




427 


19 


19 


Secondary 


291 




ZOO 


3 


3 


Vocational 


175 




73 


3 


3 




1 A 

14 




14 


NA 


NA 


TOTAL 


907 




714 


25 1 


25t 


Grade 12 












col legiate 


399 




399 


19 


19 


Secondary 


153 




150 


3 


3 


Vocational 


109 




39 


3 


3 


ASE 


24 




24 


NA 


NA 


TOTAL 


695 




612 


2St 


25t 


TOTAL 


3806 


3762*b 


2902 


498 


498 



*^Rev1sed to eliminate transfers^ graduates, and ^^incorrect addresses, 

**Represents number of students sub-sampled for teacher , caretakers and 
office staff groups (N.B* Some received from 2 to 4 questlonnalrts.) 

tRepresants total number of schools. 

MA " Not askid, not surveyed. 
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responded to questionnaires for two Grade B students. Refer to Table 1 for 
the actual number of questionnaires distributed to these groups. 

Questionnaire Development 

Since there were no known appropriate instruments available to measure 
student self-discipline as rated by various groups {or Individual s) , the 
sub-committee members took it upon themselves to develop a set of custom-made 
questionnaires. Two working groups, one at the elementary and one at the 
secondary level, were established. For purposes of validity^ one of the most 
difficult aspects of this task was ensuring comparability across all grade 
levels and groups. The following questionnaires were developed and are 
Included in Appendix A: 

Student questionnaire for drade 3, 

Student questionnaire for Grade 6^ 

Student questionnaire for Grades 8^ lO, and 12, 

Parent questionnaire for Grades 3 and 

Parent questionnaire for Grades 10^ and 12* 

Teacher questionnaire for Grades 3 and 6, 

Teacher questionnaire for Grades 8^ 10, and 12, 

Caretaker questionnaire for Grades 3, 6, and 8, 

Caretaker questionnaire for Grades 10 and 12, 

Office staff questionnaire for Grades 3, 6, and 8^ 

Office staff questionnaire for Grades 10 and 12, 
The 11 questionnaires consisted of three common parts (related to obtaining 
accountability data); and three additional parts for tiachers only (related to 
obtaining information to formulate methods of Improving self-discipline and 
preventing vandal iim* 

20 
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Part A . Student Identification Information (school nime^ grade, sex, 
and number code to identify type of school and case number*,) 

Part A set of similar questions for students , parents ^ teachers , 
caretakers, and office staff were related to the specific 
areas of evaluation outlined in the Introduction, The wording 
of the student questionnaires was designed to suit each grade 
level. One difference between questionnaires for the 
elementary and secondary groups was the exclusion of 
"cleanliness" (as part of the deportment question) at the 
secondary level. A second difference was to have been the 
inclusion of "skipping" for Grades 8, 10, and 12; howevers due 
to a clerical oversight, a printing error Invalidated this 
item and^ therefore s It has been eliminated from the study. 

Part C . A list of the major goals and objectives related to good 
discipline is provided (based on Ministry and Scarborough 
guidelines). Respondents were requested to specify the three 
which were most important to them. 

Part D. (FOR TEACHERS ONLY) From a list of eight items, teachers were 
requested to respond to the sources of their knowledge 
regarding student self-discipline and to the usefulness of 
these sources. 

Part E . (FOR TEACHERS ONLY) From a list of seven items, teachers were 
requested to specify methods used successfully to encourage 
student self-discipline. 



*These case numbers were pre-coded so that responses of students , 
parents, teachers, caretakers, and office staff could be matched for later 
analysis. 
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Part F . (FOR TEACHERS ONLY) From a list of ten Items, tiachers tvera 
requested to specify methods used successfuny to prevent 
vandalism by students. 
All questionnaires were field-tested (albeit in a limited way due to lack of 
tlmt) for clarity and item validity. 

The principal's questionnaire was developed by a separate working group 
and 1s Included in Appendix B. 

Data Collection Procedures 

Although it was planned that information and questionnaires to parents 
would have been distributed firsts a number of problems (related to obtaining 
addresses and meeting the deadline for "CEDSS Day" for student question- 
nalresis prevented this frOT happening. In fact, unfortunately, some parents 
did not receive their quistionnai res until two weeks after "CEDSS Day". Most 
questionnaires for students^ teachers, caretakerss and office staff were made 
available to school principals (or their appointees) prior to "CEDSS Day" 
(February 8, 1982 )• 

instructions for administration were sent to the principal s^ stressing 
that confidential l-ty be ensured* Since, in most schools, only a few selected 
students were Involved from each class, principals were asked to assume 
responsibility for organizing appropriate "test times" and locations within 
their schools. It was requested that Indications of student absences, 
transfers^ etc. be submitted with returns so that appropriate adjustments In 
sample size and return rate could be made. Returns were to be directed to the 
Research Centre via the Board courier service. 

Parent questionnaires were sent by mail and included both background 
Information and instructions for responding to the questionnaire. Pre-stamped 
return envelopes were enclosed. ^2 
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Questionnaires to principals were delivered by Inter-office mall at the 
beginning of March and returned to the Area Superintendent resoonslble for 
th1i aspect of the study. 

Analysis of Data 

(a) Student Behaviour {Part B) . An unique number was assigned for each 
of the types of questions asked about student behaviour. Some questions were 
asked only for specific groups; data missing for this reason were calculated 
as "no response". For reporting purposes^ the first 22 questions ware grouped 
according to the nine objectives and areas of evaluation selected by the 
sub -commit tee. Data were analysed to show frequency and percentage of 
response, as well as means for the five groups. Means breakdowns only were 
presented for grade and type of school. Although data were reported for six 
response categories* (where available), the analyses included only responses 
from one to five on the scale. Since Grade 3 students were required to 
respond to a 3-po1nt scale, data for this group were analyzed separately. 

Note that question 1 (a) (students' concerns for feelings of peers) was 
phrased in the negative mode for students In Grades 8, 10, and 12. This 
required reversing the poles of the scale for calculating ratings. 

Two questions querying the relationship between 1) student 
"self-discipline" and "achievement" and 2) "self-discipline" and "self-worth" 
were posed. Using ratings from an overall score of self-discipline, 
correlation co-efficients were produced and tests of statistical significance 
were conducted. 



*Response categories werei 1 = Never, 2 ^ Rarely, 3 = Sometimes, 
4 = Often, 5 = Always, 6 - Don't Know, 
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To deternilne whether there was any agreement between groups about 
disruptive or 1ess-d1sc1plined students^ students who received the lowest 
ratings ("1'* and on the ovtrall measure of self-discipline by their 

teachers were selected as a sub-group for further analysis. Mean ratings by 
these teachers, the selected students ^ their parents, caretakers, and office 
staff, where available, were then compared for all items of student behaviour 
studied. 

(b) Goals and Objectives (Part C). Frequencies and percentages of 
choices were computed for each group* These were ranked in order of overall 
importance for each group and then compared to group ratings of student 
behaviour for the comparable goal or objective* 

(c) Teachers' Sources and Usefulness of Information Regarding Student 
Sel f-Dlscipl ine (Part D), The percentage of use for each of the eight sources 
of knowledge was calculated. In addition, mean ratings of the usefulness of 
each item were presented. 

(d) Methods Used by Teachers to Encourage Self-Discipline (Part E), 
Percentages of use and a ranking of the seven methods were calculated. 

(e) Methods Used by Teachers to Prevent Vandalism (Part F). 
Percentages of use and a ranking of the ten methods were calculated. 
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Return Rates 

Rates of return for each group, grade, and type of school are reported 
as percentages in Table 2, The actual number of returns for any group can be 
derived by a siniple calculation of multiplying the percentagt of 
questionnaires returned by the number of cases in the sample (see Table 1). 

As can be seen 5 the return rates for nest students , teachers, and 
office staff are of the level where generalizations frcm the data presented to 
the population represented can be made with confidence (within a ±5 per cent 
rate of error). Exceptions arei vocational and ASE students 1n Grade 10, 
secondary and ASE teachers for Grade 10, and secondary and vocational teachers 
for Grade 12, Generally lower rates of response for students at the secondary 
level can be accounted for by absenteeism, participation in work experience 
programs^ field trips, greater difficulty in locating students because of 
rotary schedules, and intentional decisions not to complete or comply with 
certain school or administrative requests • 

Relatively low return rates from parents (54%) and caretakers (59%) 
suggest that caution be exercised in making general! lations based on the 
findings reported. However, a review of parental return rates for other 
Scarborough studies indicated that the number of responses obtained for this 
study compared favourably. Other studies, prior to follow-up, recorded rates 
of between 30 and 40 per cent; with follow-up, returns were raised to between 
50 and 60 per cent* One might conclude that a high level of Interest was 
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TABLE 2 



RETURN RATES 



Grade and 










Office 


Type of School 


Students 


Parents 


Teachers 


Caretakers 


Staff 


Grada 3 












K-6 


95% 


58% 


88% 












3*^ to 


*+/ Jo 


/ 


Grade 6 












Ix — D 










on 


IS w 


97% 








71 H. 
















96% 


55% 


92% 


53% 


79% 


Senior Public 


92% 


53% 


93% 


50% 


84% 


brafle lu 












Col legiate 


83% 


48% 


72% 


58% 


100% 


Secondary 


81% 


39% 


62% 


34% 


100% 


Vocational 


67% 


39% 


70% 


34% 


100% 


ASE 


36% 


21% 


36% 


NA 


NA 


Grade 12 












Col legiate 


72% 


57% 


72% 


58% 


95% 


Secondary 


75% 


53% 


67% 


34% 


100% 


Vocati onal 


73% 


36% 


46% 


34% 


100% 


ASE 


75% 


42% 


75% 


NA 


NA 


TOTAL 


87% 


54% 


85% 


59% 


82% 



NA ^ Not asked, not surveyed. 
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registered 1n fact by parents for the current study* On the other hand, 
serious consideration must be given to the possibility that the data reported 
represent a biased sample of parents who (it will be seen) are basically 
satisfied with the discipline displayed by their children. One might 
speculate that parental non-respondents were those who did not speak English^ 
or those who had changed residence since the last up-date of the computer 
system's address file, or those silently opposed to, or threatened^ by being 
solicited by an official body. 

As for caretakers, one might have expected a higher rate of returns 
based upon the high level of importance placed by this group on the need for 
evaluation of discipline and vandalism. One explanation for the significant 
number of non-returns could be that elementary caretakers simply did not know 
the students chosen and therefore ^ elected not to respond. At the high school 
level, it should be noted that the 34 per cent return rate from both the 
vocational and the secondary schools represents 1 out of 3 returns. 

Description of Findings 

(a) Student Behaviour 

1, Students' CQneern for the feelings, and rights gf^ and courtesy toward ^ 
their peers > 

Homogeneity of variable ! Very little discrimination was made by most 
respondents among the three types of concerns (feelings for, rights of, and 
courtesy toward) students might have for one another. However, there was a 
tendency for students and teachers to rate students' concerns for the feelings 
of peers more negatively (see Table 3) and for ASE parents to rate student's 
rights highest (see Table 6B), (It should be noted that only three parents of 
ASE students returned questionnaires; therefore, this group may not properly 
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TABLE 3 



MEAN RATINGS** OF STUDENT ifHAVIOUR 







Students 












iahaviour Description 




Grs. S. 


Parents 


Taaehers 


CaretaKars 


Office 






Gr. J 


8, 10, 12 








Staff 


1 « 


SfydanTs' coneern feri 
















a ) students ' feel I ngs 


C 1 .9) 




4.2 


3,9 


3.3 


4.0 




b) students' rights 


C2,0) 


4,0 


4.2 


4.1 


3.8 


4.0 




m) students' eeurtesy 




5,9 


4.2 


4,1 


3,8 


4,0 


2. 


Students' courtly tewards 
















a) own teaahsr 


<2,9) 


4,4 


4,6 


4.6 


NA 


NA 




b) other staff 


NA 


4,2 


NA 


NA 


NA 


NA 




e) office staff 


(2,9) 


4.3 


NA 


NA 


NA 


4,7 




d) caretaker 


(2,7) 


4,2 


NA 


NA 


4.6 


NA 




©) suppiy teacher 


(2,3) 


3,8 


NA 


NA 


NA 


NA 


3. 


Student fol lows: 
















a) teacher's Instructlonit 


(2,8) 


4,4 


4,5 


4,2 


4,4 


4,6 




b) sehqol rules 


(2,9) 


4, 1 


4,5 


4,2 


NA 


NA 


4. 


Shows r^pect fori 
















a) student property 


NA 


4,5 


4,7 


4.4 


NA 


NA 




b) school property A 


( 1,i) 


3,9 


4,8 


4,4 


4,3 


4,4 




e) ichool property S 


(2,2) 


.2,9* 




NA 


NA 


m 




d) school preperfy G 


(2,7) 


2,8* 


m 


NA 


NA 


NA 


5. 


a) Preparedness for class 


(2,9) 


4,4 


4.3 


4,2 


NA 


NA 




b) Completion of asilgnmehti 


(2,9) 


4.6* 




NA 


NA 


NA 




c) AccuriGy of work 


(2,6) 


4.3 


4.4 


4.1 


NA 


NA 


6. 


WMIIngness to accept r^pons ibi I Ity 


(2,8) 


4,0* 


4,5 


4,3 ^ 


4,0* 


4,2* 


7, 


Sense Of self-worth 


C2,S) 


4.1 


4,3 


4,1 


4,2* 


4,1* 


i. 


Deportment C dress p oleanlfness) 


(2,7) 


4.S 


4,8 


4,7 


NA 


NA 




a) Attendanee 


(1,3)^ 


4,5 


4.8 


4.6 


4,7* 


4, a* 




b) Punctual ity 


(2,9) 


4.5 


4,7 


4,6 


4.6* 


4,8* 


10, 


S#l f-d isclp 1 Ine res student matters 


NA 


4,3* 


4.3 


4.0 


4.0* 


4.2* 




**Mean ratings for Grades i, 8* ID* 


and 12 


are based 


on a scale where s 


1 = Never, 2 


^ Rarei y* 



3 ■ iometimest 4 ^ Often * 3 ^ Always, Mean ratings for Grade 3 are based on a limited scale where i 
1 « Never ^ 2 ^ Sometimes » and 3 ^ Always 

*f grade levels were not surveyed on these Items, 

NA ^ Nat asked * ncff surveyed , 

tCaretakers and office staff were asked ff students followed their instructions r^pectively, 

^The approprfate transformation of seor^ has been ftade for Grides 8, 10, and 12 to account for 
pole reversal (negative wording). 



^h© validity of this question ii uncertain i the wording aopesrs to be confusing, 
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TAiiiE 4 



FHiyUENCt mU FfeHCtHlAGi OF RATiFfil"* FOR STUOlNT Bih^VlQuR 



a) itudunti' iaalingi 

b) sfuiJdnts' righfi 



2, Stydint§^ gQurts^y tgvardi 

a) siin tsschgf 

b) other sNff 

tt) iypply .Bi€har 



StudBnt foi iswil 

tyseh^irU jnitrustidnl tt 
I 



b| i€hoQl rules 



7, Senifi 6| lilhwQrth 
8« Depsrtn^nt { dress ^ 
9ft fi) Attsndsfica 
Funstual Ity 



10, S§lr-dj|£jp||/td 



I 3 4 



347 liP 1033 221 137 

<l 13 II 4Q f 

U 23 1)1 631 96e 141 

si c| I 24 S7 33 

11 57 154 647 907 HI 

<t 2 6 21 31 32 



14 


17 


39 


B9 


714 


ilQi 


i\ 


i\ 


2 


10 


a 




711* 


U 


13 


307 


663 


§56 


1? 


<\ 




12 


26 


33 


M 


2i 


71 


225 


544 


1724 


-St 


1 


3 


9 


21 


66 


le 


50 


119 


391 


777 


1249 




2 


1 


?3 


30 


41 


23 


109 211 


j2B 


698 


S93 


1 


4 


10 


21 


If 


34 


20 


20 


11 


262 


IQDi 


1291 


<l 


<\ 


<1 


10 


37 


10 


17 


27 


17 


474 


1048 


951 


<1 


1 


1 


IB 


40 


37 



b) itudant property 


1 


709* 


6 


19 


162 


511 


1197 




1 


27 


<\ 


<\ 




20 


46 


bl ichyol property A 


f 


3d 


143 


234 


4ie 


652 


1127 




1 


1 


i 


9 


15 


25 


43 


£| i£h@ol propirty B 


1 


I910> 


109 


157 


200 


ill 


110 




1 


73 


4 


i 


i 


1 


4 


d) schodt prspsfty 0 


t 


1022* 


158 


125 


190 


121 


89 




1 


14 


6 




7 


3 


1 


a) Pr^paradneSi for 


f 


13 


1 


43 


243 


795 


I5G2 




1 


<1 


<| 


1 


f 


3i 


5d 


b) Coffipietjon sf 


f 


1910* 


3 




at 


133 


491 




1 


73 


<\ 




i 


3 


19 


e) Aceuraey q\ work 


f 


29 


a 


11 


345 


^7 


1243 




1 


1 


<i 


1 


13 




4t| 



Psrsnti 
1 2 3 4 I 



7 4 



10 
11 



25 34^ 900 
1 17 44 
15 303 823 
<\ 15 40 
20 342 184 
I 17 43 



707 69 

34 
114 

40 
690 108 

34 



I i S 123 432 1424 ^ 
^1 c| <| 6 21 69 
Nat fifkid/Hst survBysd 

Not flikgd/Hgt survoyid 

Not iiked/Not lurveyad 

Not fiiksd/N&t iufy§yed 



I 

3 



10 182 647 1164 

<\ i 11 17 

6 150 570 1218 

cl 7 28 ^ 



44 



49 



3 
3 



9 
<\ 

2 



m 441 1440 

4 ^ 70 

41 290 1673 

1 14 i] 



74 



40 



Not aik&d/Ngt lurveyed 
Not Sik^/Hdt iuFvsysd 

7 3 16 176 545 1288 
<| c| ci g 27 43 

Not iiksd^st survsyid 



1910* 19 
73 *1 



40 

2 



m 201 
$ e 



279 
II 



§4 

2 



24 



I 



607 731 i|23 
23 28 43 



47 

J_ 
39 
2 
37 

i 



21 

J. 
38 
2 
II 



58 

18 
2 

§0 
2 



202 

i 



371 1691 

_8 65 



178 §01 1683 



7 

200 
8 



23 61 
6d4 1621 
26 62 



870* 15 24 
33 «l <\ 



184 
7 



679 
26 



830 
32 



1 

n 



2 

^1 



45 278 548 1153 

_| M 37 36 



7 m 197 517 llii 105 
*l I 10 25 51 



23 

i 



2 



19 284 687 
^1 14 33 



968 
48 



i 



9 
^1 



60 304 1661 
3 13 81 



1 0 
0 

8 2 



61 200 1783 

3 10 87 
83 314 IIBI 

4 \% 71 



0 12 3 4 



5 6 



19 15 106 601 919 
^1 41 4 ^ 31 
m 103 199 
3 21 37 
S3 5 01 907 
3 20 3? 



24 11 
I i\ 

27 7 
I i\ 



634 110 

m 

35 
36 



12 I 25 195 57S 1640 
<l <1 I i 24 67 <\ 

Hdt ilked/Nst lyrvsy^d 

Nst ask^/Not iyrviyid 
Hot aiked^ot surveyd 
Not iSk^/HQt iyrvfiyed 



0 
Q 

23 I 



60 358 929 1063 

2 II B 44 i\ 

56 309 950 972 143 

2 13 39 4Q 



3 3 30 56 137 
I 1 10 19 47 

Not aiKsd/Hgt lur^iyed 



11 4 49 216 723 1179 230 
<\ i\ 2 ID 30 41 
19 3 46 210 656 1^8 252 
<\ <\ 2 9 H p2 ID 
Not aiHgd^dt iurvsydd 

Not isked/Not iurveyid 

19 6 99 190 793 lIll 32 
4\ <\ I 16 32 43 I 
Nst iik§d/Ngt Survayed 

25 8 141 470 738 1032 36 
Ml 6 If ^ 42 2 



4 13 44 3I§ 671 1^3 34 
i <\ 3 13 21 52 2 



5 4 105 410 942 
Mi 4 17 38 



795 j?3 
32 7 
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4 

I <l 



n 111 403 1087 

J...5_i4 77 



82 
4 



8 46 268 567 1039 47 
^1 I 13 28 31 2 



I ■ Nivgrp 2 i Rafslyi 3 



23 9 
c| <l 
27 5 
I ^1 



58 160 4 39 1754 II 

2 7 II 72 €| 

38 194 475 1189 6 

2 § 19 69 €\ 



34 40 178 482 766 
2 7 20 32 



PQO 
37 



34 
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ERIC Ivfi Hording oi qugitlon. 

^ " "Sifarakeri and efMgi stoft Hifi eiliid If ifydtnti iQllatd thilr Initryetlom r«p«ttyt|y. 



SmsUmii 4 Off&n, 5 ■ 



13 4 5 



14 2 13 52 76 

8 41 3 18 26 

15 2 12 62 51 

9 <i 4 21 20 
29 2 13 10 71 
10 <\ 5 17 2? 



5i 

18 
54 
19 

50 70 
17 2' 



Hst asksd/Hgt iyrviy§d 

Hgt asked/Nst syrvayed 

Hot aikfd/Hot syrvayed 

22 3 2 21 41 lai B 

8 Ml 7 16 19 

Hgt §iked/Not lyrvayed 
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Hot eslied/Nqt syrvsydd 



22 2 9 31 60 122 46 
i 41 3 II 21 42 16 

Nqt iikad/Hot Surveyed 

Not ask^d/Not syrvsyed 
N&t isNed/Hot ^yr^i^^ 
Not Sikid/Hot lyrveyad 
N^t Bsked/Not iyrvfiyid 



5P 4 II 21 40 53 107 
18 I 4 7 14 20 37 



3 4| 



6 22 39 17 H 
2 8 13 20 32 



Hot iikfid/Hot lyryayAd 



IM 0 4 22 
Ml 0 I 8 
61* 0 MQ 21 
i Mil 7 



m 112 

31 38 

93 IQ6 

32 36 



4 10 35 31 
I 3 12 II 



75 
26 



Oftlga If all 
0 i 1 3 4 1 



0 9 11 134 101 76 

0 I M 33 ^ 19 

0 13 74 114 lOb 80 

0 3 IS 30 2b ^ 

0 9 82 135 100 73 

0 2 20 33 24 18 



Hst aiKad/Hst lury^yed 

Not dsked/Not iurvsyed 

9 0 I 25 65 299 ID 
2 0 41 6 16 B 2 
Nst aik^/Not fyrygyed 

Not askad/NQt iurv^yad 



12 0 I 35 86 261 14 
3 0 ll I 21 64 3 
Hot asked/Hot syrvsyfid 



Hot aiked/Hot iurvsyad 

12 0 4 4 3 93 199 5g 
3 Q } II 23 49 14 

Hst asked/Hot iufyayad 

K@t siked/Not iyrygygd 
N^t ^sksd/Hst surveyed 
Nor aikod/Not iyrvayad 
Not osked/Nst lurvoyad 



59* I 1J46 Bi 114 92 
14 4l 3 II 21 n 23 
14 74 
23 18 



67« 2 

IS 4i 



4 51 117 
I 13 29 



Nor Bskad^ot lyrvgyid 



598 12 11^ 275 13 
14 41 41 3 12 67 3 
62» 0 1 14 42 277 15 
13 0 41 I 10 68 3 



M 3 II 50 79 152 49 
II 4| 4 12 19 37 12 
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TARLfi (Supplenent) 



STUDINT iEHAVinUR (riRAnE 3 STUnENTS) 



^e^avlour nescriDtion 




Satinfi Seals 
n I ' 2 


3 


1. Students' COnc&rns for: 












i) itudents' feeHngi 






123 




73 






1 


17 


71 


10 


b ) St y dsn 1 1 ' pi ght S 






173 


361 


16S 






^ i 


24 


51 


24 






g 


\S 


in4 


582 






1 




IS 


82 














a) own teaeher 


f 


9 


3 


43 


SS6 




0 


1 


<1 


S 


92 


b ) other ita f f 


f 




Not asked /Not surveyed 


c) offici itaff 


f 


10 


R 


3n 


fifi3 






1 


1 


4 


93 


d) caritaktr 


f 


7 


Ifl 


isn 


536 




¥ 


1 


3 


21 


71 


t) supply teacher 


f 


in 


in 




603 






1 


1 


12 


81 


3 « Student T0 1 1 owi : 












i ) tiachtr * i Instruct i ons 


f 


R 


3 


104 


596 




/I 


1 


<1 


15 


84 


b) school rules 


f 


14 


4 


70 


623 




w 


2 


<1 


10 


88 


4. Shows resptet fer^ 












a) studtnt propirty 


f 

'* 




Not asked/Mot surveyed 


b) school propirty A 


f 


11 


li4 


412 


124 




% 




23 


IS 


17 


e) school property B 


f 


15 


ini 


331 


264 








14 


47 


37 


d) school property C 


f 


17 


15 


167 


ii2 








Z 


24 


7i 


S* i) Friparednesi for class 


f 


19 


i 


SO 


627 






3 


<1 


i 


13 


b) Cofflpletlon of aiilgnminti 


f 


li 


7 


71 


614 




% 


3 


1 


10 


86 


c) Accuracy of work 


f 


23 


5 


246 


435 




M 


3 


<1 


35 


61 


S, Aeeeptance of rispont 1b1l !ty 


f 


19 


9 


iia 


SiS 






3 


1 


17 


80 


7* Sense of self-worth 


f 


19 


24 


lao 


ei7 






3 


3 


39 


li 


8, Oiportnient (drtss, eleinllness) 


f 


13 


li 


1S2 


S17 






3 


3 


21 


73 


9* i) Attindance 


f 


21 


126 


lis 


49 




w 

m 


3 


74 


16 


7 


b) PunctuiHty 


f 


17 


7 


39 


648 






4 


1 


S 


91 



*Rat1ngs wiri baled on a scale wherii (0^, Me rtsponse) 

1 » Never 

2 • Sanetlmii 

3 » Always 
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TABLE 3 



MfAN RATIOS* OF STUDINT BEHAVIOUR BY WADE 





Greda 


Studants 


Parents 


Teaohers 


Caretakers 


Offlcs Staff 


1, itudants* cencarn fori 














a) students' f#ai Ings 


3 


CU95» 


4.1 


4.0 


4,0 


4.3 




6 


3.3 


4,1 


3,f 


4,0 


3,9 




8 


3.7^ 


4.2 


3.9 


3.i 


4,0 




10 


3,7^ 


4,0 


3,8 


3,0 


3.3 




12 


3.73 


4.3 


4,0 


3.4 


3,7 


b) studente' rights 


3 


C2.03* 


4.1 


4.0 


4.0 


4,2 




6 


3,7 


4,2 


4,0 


4.0 


4.0 




S 


4.1 


4.3 


4,1 


3.6 


4,1 




10 


4,0 


4.2 


4,0 


2,8 


3.2 




12 


4.1 


4,4 


4.3 


3,4 


3,7 


c) students* courtesy 


3 


C2.8)* 


4.1 


4.1 


4.1 


4,2 




6 


3.7 


4.1 


4.0 


4.0 


4,0 




3 


4.0 


4.2 


4.0 


3.7 


4,0 




10 


3,3 


4.1 


4.0 


2.3 


3,3 




12 


4,0 


4,3 


4.3 


3,3 


3.7 


2* Studants' courtesy towards 














a) own teaoher 


3 


C2.9)* 


4.8 


4.3 








6 


4,3 


4.7 


4.i 








8 


4.3 


4,7 


4,6 




NA 




10 


4,2 


4,5 


4,5 








12 


4.4 


4.6 


4.7 






b) other staff 


3 


NA 












5 


NA 












a 


4.3 


NA 


NA 


NA 


NA 




10 


4.1 












12 


4.3 










Q) OTTioa STafT 




C2,©5* 








4.S 




i 


4,i 








4.8 




8 


4,3 


NA 


NA 


NA 


4,7 




1 0 


4*2 








4,0 




12 


4.4 








4.3 


d) oaretiker 


3 


C2,7)* 






4,8 






6 


4.3 






4,7 






8 


4,2 


NA 




4,4 


NA 




10 


4.0 






3,5 






12 


4.2 






3.8 




m) sypply teaoher 


3 


C2,85* 












6 


4,3 












3 


3,4 


NA 


NA 


m 


NA 




10 


3.4 












12 


3*7 
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TABLi 5 CConTinu«d5 



Sahav iour Desert pt Ion 


Grada 


Students 


Parents 


Teachers 


Caretakers 


Offfce Staff 


3, Studant follows: 














a) taachar's Instruct fonst 


3 


(2,8)* 


4.5 


4,2 


4,fi 


4,8 




6 


4.6 


4,5 


4,2 


4,6 


4,5 




8 


4,4 


4,5 


4,3 


4.2 


4,? 




10 


4,2 


4,3 


4,2 


3.5 


4,0 




12 


4,3 


4,4 


4.4 


3.5 


4,0 


b) schooj rules 


3 


(2.9)* 


4.7 


4.3 








6 


4.5 


4.5 


4.2 








8 


4.0 


4.6 


4.2 


NA 


NA 








4.4 


4. 1 








12 


3.9 


4.7 


4.3 






4, Shows respect for: 







— 








a) studant proparty 


3 


NA 


4.5 


4,4 








6 


NA 


4.6 


4,3 








a 

s 






4, J 


NA 


NA 




10 


4.5 


4,7 


4.3 








12 


4.6 


4.8 


4,5 






b) school proparty A 


3 


(1.9)* 


4.8 


4,4 


4.5 


4.6 




6 


2.5 


4.8 


4,5 


4,5 


4.5 




8 






A A 


A O 






10 


4.3 


4.8 


4.4 


3.2 


3,5 




12 


4.5 


4.8 


4,5 


3,4 


3.7 


school property B 


3 


(2,23* 












6 


2,9 












a 

Q 




IHH 


niM 


kid 


iHA 




10 


NA 












12 


NA 










d) school property C 


3 


(2,7)* 












S 


2.8 












a 

5 


Id & 


Pin 


rifS 








10 


NA 










™-^™™™™— ™— — ™— — 


12 


NA 










S» a) Preparedness for class 


3 




C2.93* 


™- ^- 

4.7 


-™ 

4.3 








6 


4.8 


4.6 


4.2 








8 


4.4 


4.5 


4.2 


NA 


NA 




10 


4.2 


4.4 


4.1 








12 


4.3 


4.5 


4.2 






b) Completion of assfgnments 


3 


C2.9)* 












i 


4.6 












8 


NA 


NA 


NA 


NA 


NA 




10 


NA 












12 


NA 
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TAiLI 5 (Continued) 



Behaviour Description 


Grade 


Students 


Parents 


Teachers 


Caretakers 


Of flee Staff 


c3 Accuracy of work 


3 


(2,6)* 


4.5 


4.2 








6 


4,4 


4,4 


4.0 








3 


4,3 


4.3 


4.1 




NA 




10 


4.3 • 


4.2 


4.1 








12 


4.2 


4.4 


4.2 






" '""■^"^ = '^-^ 






^^^^^^^ 






™™^-^— 


i, WiMlRgnsss to accept respons Ibl I ity 


3 


C2,85* 


4,4 


4,3 


4.1 


4,3 




6 


4.0 


4.4 


4.2 


4.1 


4.0 




8 


NA 


4.5 


4,3 


3.8 


4.1 




10 


NA 


4.5 


4.3 


NA 


NA 




12 


NA 


4,7 


4,5 


NA 


NA 







^„^^^^ 











7. Sense of self-worth 


5 


(2.5)* 


4.4 


4.1 


4,2 


4.1 




6 


4.1 


4,3 


4,0 


4.1 


4,1 




8 


4.1 


4,4 


4,1 


4.2 


4,2 




10 


4,2 


4.2 


4.0 


NA 


NA 




12 


4.2 


4.4 


4.2 


NA 


NA 







— = 










8, Deportment (dress, cleanliness) 


5 


(2.7)* 


4.8 


4.7 








6 


4.2 


4,7 


4,7 








8 


4.6 


4«8 


4,7 


NA 


NA 




10 . 


4,6 


4,7 


4,6 








12 


4.6 


4.8 


4.7 






^^^"^ —™™" " 














9s a) Attendance 


3 


( 1,3)*b 


4.9 


4.8 


4.7 


4,8 




6 


4,4 


4.9 


4.8 


4.8 


4,8 




S 


4,7 


4.9 


4.7 


4.5 


4,7 




10 


4.5 


4.7 


4.4 


NA 


NA 




12 


4.4 


4,7 


4.3 


NA 


NA 


b) Punctua 1 1 -h^ 


3 


(2.9)» 


4.9 


4.8 


4,6 


4.9 




6 


4.5 


4,9 


4.7 


4.7 


4,7 




8 


4,6 


4.8 


4.6 


4.7 


4,7 




10 


4.2 


4.5 


4.4 


NA 


NA 




12 


4,3 


4,6 


4,4 


NA 


NA 
















10* Set f^d ! sel p II ne re: sttjdent rrsttars 


3 


NA 


4,3 


4.0 


4.2 


4.3 




6 


NA 


4.3 


4.0 


4,1 


4.1 




8 


4.4 


4.3 


4.0 


3.7 


4,2 




10 


4.2 


4.2 


3.8 


NA 


NA 




12 


4,4 


4.5 


4,1 


NA 


NA 


*Mean ratings for Grades 6, 8, 10 


and 12 


are based 


on a sea 


ie where: 


1 ^ Never 


, 2 ^ Raral y. 



3 ^ Sometimes^ 4 - Often, 5 = Always, Mean ratings for Grades 3 are based on a limited scale wherei 
1 ^ Never, 2 = Sometimes, 3 ^ Always, 

NA ^ Not asked/not surveyed 

tCaretakers and office staff were asked If students f o I I owed the I r I ns tr uct I ons respeet I ve I y, 

®The appropriate transformation of scores has been made for Grades 8, 10, and 12 to accent 
for pole reversal (negative wording), 

^h© validity of this question Is uncertain i the wording appeap^ fo be confusing, 
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mn fUTiNGi* OF mmi mmimR m mt of school (sruKNisj 











Orsda 10 


Grads 12 








K-8 




COLU 


. iEC. 


¥0C. 


m 


COLL, 


SEC, 


voc." 


ASf 


U Stydfiiti^ cQfliofn fori 




























a) studinti^ feiilngi 


(M) (i.t) 






3.78 


3,7a 


3.7a 


5,8^ 


3,|8 


i.a^ 


3,7^ 




3.7* 
IB 


3,7* 


b) sfy^&nfi' fldhtii 

f ^?"¥%*sl!P« 9 1 all 1 ■ 


f? fil 


3.7 


3,a 


4.1 


4,1 


4.2 


3.9 




4.4 


4.2 


4,1 


4.5 




(2 1) l2 ai 


3,7 




4,0 


4.0 


4,1 


3il 


3.3 


4.0 


4,1 






4.3 






























&] din tsadhftf 


c2 i) c2 $i 




4.7 


4.4 


4,3 


4,2 


4,1 


4.! 


4.0 


4.4 




4.1 


4.5 


bl afl^ir iteft 




it lurviyid 


4,3 


4 2 




4 0 


i 1 


4 i 


i \ 

- 














4J 


4,6 


4J 


4.3 


4.0 


4,3 


4.4 




4.4 


4.4 


4,7 




15 71 1? ^\ 


4.5 


4.2 


4,3 


4.1 


4.1 


4,0 


4,0 


4.0 


* j 


4J 


4,0 


4,8 


i) Supply ffissh^r 




4*i 


4J 


1,6 


3.3 


3,5 


3.5 


3.i 


2.3 




3,9 


3,6 


4.0 
































It ii 91 


4.6 


4,6 


4J 


4,4 


4.a 


4,5 


4.2 


3.8 




4,5 


4,2 


3,6 


school ryifls 


12 9] {2 91 


4.5 


4,5 


4,0 


4.0 


3,9 


3,1 


3,i 


3,4 




3.9 


3,6 


3.8 


ih^i fespfct fori 




























a) itydant pfoparty 


Ngr skad/ll 




4.5 


4,5 


4.1 


4.5 


4.4 


4,0 




4.4 


4,3 


4.S 


b| ich^l prgparty A 






2,4 


4,5 


4J 


4,3 


4.3 


4,6 


4.Q 




4.6 


4.5 


4,7 




{2 2i ft 31 


3,8 








Net a^Ksd/Not survsyed 










di ichsal pr&^arty C 


C2.?) (2 7i 


i.s 


i.a 






Nst i^ktd/Ngr lurvsyed 










a) Prspirednsst fsr class 




4,1 


4,1 


4,4 


4,3 


4,2 


4.2 


4.4 


4,0 




4.4 


4.4 


4,2 


^) ConplatEan qI isilgnmanti 


(i.ti C2J} 


4J 


4,S 






Not aiked^f lurviyed 










el Accuragy of Mofk 


t^,^} C2,i) 


4.4 


4,4 


4,3 


4,3 


4.2 


4,4 


4.4 


4.8 




4,5 


4,3 


4,4 


6. Ullllngnesi tQ ac^apr fQiponslbM Ity 


<Mi C2,6) 


4.0 


3,9 






Hot asks^/Haf lurviyad 










7^ isnia ef salf-ttorfh 


(2J) |2J} 


4,1 


4,1 


4,1 


4,1 


4,0 


4.2 


4.5 


4,0 




4,4 


4.6 


3.9 


1. DapertjHfit CdrfsSr slaaiil Inasl) 


{2JI cij) 


4.2 


4.1 


4,5 


4,6 


4,6 


4.5 


4.1 


4,5 


ij 


4,6 


4,7 


4.2 


f i a1 AtfandaflEs 






4.4 


4.7 


4.7 


4,5 


4,3 


4.4 


4.8 




4,5 


4,S 


3.1 


na v'-iin^Tiial Itu 

B J rilllCTUfi t I Ty 


Ri in fli 

lis?! (2i9J|- 




4,1 


4,S 


4.6 


4,5 


4.2 


4.2 


4,0 


4J 


4.3 


4.4 


4,3 


ID, SalMitcfpllfii fas fitydtnt iiattifi 


Nsf sKad/Ni 

- f 


t survaysd | 


4.4 


4.3 


4.2 


4.2 


4.3 


4.8 


4,4 


4.5 


4.4^ 


4.5 



iHgaii ratings far Gradfls 6, 8, 10, and 12 ars bssk sn a Scale whefs I » Hsver ^ 2 ^ Rafaly, 3 » loRBtlnBi, 4 » Ofton 
5 - AlHays, Mean ratiiigi far Gfirfa J art baled on a MBited Ksje ihera 1 » Navir, 2 * aanarlffies, 3 ' Alwiys. 

tCaretskers and efffge Staff isfs siKsd If sfydant faj lowed their Instructions rsspectlvily. 

«The apprepflata transferiBtlefi of leorei hai been made fsr Grades S, IQ, snd 12 to accajnt tar fmerial (nsgatlve 
Mdrding). 

^hs validity at Thli qusf Isn Is yneartaln; the *Brdtf^ sppeari ts bs esnfuslng. 
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TABLE m 



HUH RATINSS* OF STUDENT BEHAViaiR BY HPI OF SCHOOL CP^EKTS} 





Grsdi 3 


Grads 6 


Gride 1 


firsts Id 


Gfada 12 


K-6 


K=i 




K~B 




SR.PUi 




CQLL. 


_P|C, 




AS! 




SEC. 




AlE 


1, Itudenfs* esneern ton 
































studi^nti^ failings 


*J 


4,1 


4,2 


4.1 


4.2 






4.2 


3.9 




4,0 


4.3 


4.3 


4,2 


4 1 


b) ifud^nts* rights 


4.2 


4,1 


4,2 


4*1 


4,3 






4.4 


4,0 


4,i 


4.7 


4,4 


4,4 


4J 


4.6 






4,1 


4,1 


4.1 


4.1 


4J 




4.2 


3.9 


4,i 


4,0 


4.3 


4,2 


3,9 


4,S 


































s) man tsa^hir 




4.7 


4,7 


4,6 


4.7 


4.6 




4.5 


4.3 


4,5 


5,0 


4.5 


4.6 


4.5 


4.6 
















a 




gyf veyed 
























asked /Net 


iur'yeygd 
























Nst 


siked/Nof 


itrvgyed 












ai supply tss^her 












Ngt 


a 




Survsyed 












It Sfudint fsllswsi 


































4,i 


4.6 


4.5 


4,5 


4.6 








4.3 


4.2 


4,3 


4.5 


4.4 


4.3 


4,3 


S€hddl rulei 




4,7 


4.6 


4.6 


4,5 


4.5 




4,5 


4.2 


4.3 


4.0 


4.5 


4.4 


4.1 


4,i 




































4.i 


4.7 


4.6 


4,6 


4.7 


4i7 




4,i 


4.1 


4.7 


5,0 


4 a 


4 B 


4 6 


4.9 




4.1 


4,1 


4.1 


4,7 


4,i 


4,8 




4,1 


4.7 


4.9 


5.0 


4,5 


4.S 


4.7 


4 J 














Nof 




ksd/Nst 














d) iel^ool preperty Q 












Net 


Si 


,kad/Nst 


iurviyed 














4.6 


4.7 


4.5 


4,6 


4.6 


4.5 




4,5 


4.1 


4.2 


4,7 


4.1 


4.1 


4.2 


4,5 


Di yoRiplBtlen of aisignmants 












Net 




ked/Not 


surv^ygd 














4.5 


4-5 


4 4 


4 4 


4 4 






4.5 


4,2 


4.2 










4.i 


Wllllngnegs ts acespf reipenslbl 1 Ity 


4.3 


4,4 


4.4 


4.4 




4,a 




4.6 


4,3 


4.1 


4.7 


4,7 




4*1 


5.0 


7. iensa of sslf-usrth 


4.4 


4.4 


4.3 


4.3 




4,4 




4.3 


4,1 


4.1 


4,3 


4,4 


4,4 


4,3 


4.1 


9. Dflportirant {6re%%, clean) Ingsi) 


4.9 


4.B 


4,7 


4,7 


4J 


4 j 




4.1 


4.6 


4,7 


4,3 


4,1 


4,9 


4.8 


4.4 


f, a) Attendsflse 




4.9 


4.9 


4.9 








4.7 


4.6 


4.6 


5.0 


4.7 


4.S 


4,5 


4.4 


b5 Punctual Ity 


4,9 


4.B 


4,9 


4.S 


43 


4*8 




4.7 


4,4 


4.3 


4.0 


4. 7 


4.6 


4.2 


4,4 


10, Self«dl£>s|p|lnB re: studBnt Mttin 


4.3 


4,3 


4.3 


4.3 


4,4 


4J 




4.4 


4,1 


4.0 


4.7 


4,5 


4J 


4.2 


4,5 



*Misn rstJngi for Grades 6, B, 10. and 12 are based on a seate where I * Naver, 2 s Rarely, 3 ^ Sasfltlmes, 4 « Oftan, 
5 s AUays. 

tCaretiktri and office staff Mre asNid if itudenT faj lew^ thair Instruetloni rspeetlvBly, 
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MEAK RATlNGi* DF STUOINT BiH^VlOUR SY TYPE Of MHQOL CTEAfflERSI 



iehsyiour Oeicrlpf len 


Gra^i 3 


Gradi 6 


Grade 6 


firsds to 


Oridi 12 






K-fi 


K=i 


K-e 




COLL. SIC. VOC. 


Aii 


^LL. 


SIC. 


voc. 


ASI 


U Sfydynts* eanearii fsrs 




























al itudgnt^^ fyi!in^i 




4.1 


3.9 


3.9 


4,0 


4,0 




5,9 3,7 


4.6 


4.0 


4.Q 


3,7 


4.3 




4,0 


4.J 


4.0 


4,1 


4.1 


4J 




4J 3.9 3J 


4J 


4,1 


4.! 


3,9 


4.6 


€) ituddnfi' gyyftsiy 




4.) 


4.0 


4.0 


4.0 


4*0 




4J 3J 3t7 


4.1 


4. J 


4.Z 


3.i 


4.6 






























ii ewn tfiKher 


4 J 


4.6 


4.6 


4.6 


4.6 


4J 




4.6 4J 4,3 


s.o 


4.7 


4,7 


4.3 


4,7 


b) 3thsr itsft 












Not 




iked/HQt iurveyid 
























Nat 


aiked/Ndt iyrveyed 
























ftet 


fiiksd/Nst iurviyid 
























Not 


a 


iked/Not iurveyed 












3. Student fsl ioHi: 




























i) tsKhsr'i InitrugtlQliit 


4J 


4.3 


4.2 


4.2 


4.4 






4J 4,2 4,0 


S.Q 


4.4 


4,4 


3,8 


4,4 


h) i€hoo) rulii 


4J 


4^4 


4.2 


4.3 


4,2 


4J 




4,2 4,0 3.B 


5,0 


4,4 


4,1 


1,9 


4.1 


4^ Shoas fiiptet for; 




























i) itydant prepirty 


4 J 


4.4 


4.3 


4.4 


4.3 


4.3 




4,5 4,1 4J 


5.0 


4,5 


ij 


4,1 


4.8 


b) s^hosf property A 


4,4 


4.4 


4.5 


4,5 


4,4 


4,4 




4J 4,2 4J 


5,0 


4 J 


4.4 


4,2 


4,8 


q) ichdpl property 1 












Not 


ai 


ik^/Hot iurveyed 












d) i€hsQi prepsrfy 0 












Net 


ai 


ik^/Hst iurvsyid 












§. s) Prepsredniii for 


4 3 


4 4 


4 2 


4 2 




4.! 




4J 4,0 3,9 


4 4 

■ • - 


4 2 


4 2 


4 i 




b) OempletjQn of aiitgninsriti 












Hot 


ai 


k^/Not survaysd 
















4.3 


4,0 


4,1 


4 J 


4.1 




4,1 4,0 4,! 


4,4 


4,2 


4.3 


4.3 


4.3 


Wlnlngniii to iCcept mpanilbl I Ity 


4.3 


4.4 


4.2 


4,3 


4J 


4J 




4,4 4,2 3,8 


4.6 


4.5 


4,3 


4,1 


4,6 


7a ionid of i#i f =f«grth 


4.1 


4.2 


4.0 


4.0 


4,1 


4*1 




4.t 4,0 3.6 


4.0 


4.2 


4,! 


3.9 


3.6 


8, Oepertmint (drs&s^ elianifnsii) 


*J 


4.7 


4.7 


4.7 


4J 


4.7 




4, 7 4,1 4.a 


5.0 


4.B 


4,7 


4.6 


4.9 


9. a) AttindahCi 


4,8 


4.1 


4.8 


4.1 


4.8 


4J 




4.3 4J 4.4 


4.a 


4.4 


4.3 


4.1 


3.8 


b) Pynctudlity 


4 j 


4.8 


4.7 


4.8 


4J 


4.S 




4.S 4J 4,2 


5.0 


4.4 


4.4 


3.9 


4.1 


10^ Silf-^dlietpMna rai studant fnatters 


4.0 


4.1 


3,9 


4.0 


4,0 


4.0 




3,9 3,8 3.6 


4,0 


4J 


4.1 


4.! 


3.6 



•Mean rotlngi for grades 6, 8, lU, and 12 are bai^ an a leaia yhars 1 ^ Nsvsf, 2 » Rarely, 3 = Somitimii, 4 ^ Oftin. 
5 * Aluay^, 



tCarttikirs aiid 6ff!gi staff wifd a§ked If stydant follotf^ thflr InstruetlOns f^paetlvalyi 
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TABLi iO 



MEAN HATlr^S' «F STUD6NT BEHAVIQIJR IT nPf » iMm tcmumi) 



I, itydinti^ eonearn far: 

h) ifudanti? rights 
e) itudsnt§^ esurt&iy 

b) efher stgfi 

9) lypply tQichsr 

5) ttaehar's Instrgctlonst 

a) itudent ^epgrfy 

b) lefidal property A 
c5 iehooi prepirty B 
4) iehesl property D 

a) Freparadneii far class 
fe) Csspl§fi3n sf issignfiiints 
Aecyfaey of Mark 

i^illlngnasi to aesept fHSpgns fbj j j ty 
7s Senii af sal Nsorf h 

Doportnient ^drtfis, elHanlinsss) 





Qra^a 6 


Qradg 8 


Dradg 10 


Grade 12 






K-a SR.PUB. 


COLL, SEC. VDC, ASE 


COLL. Sid, ASE 


4,0 3.9 
4.0 4.1 


4,1 3J 
4J 3,i 
4J 3,7 


3J 3j 
3*4 4,0 

Nat a: 
Nst .ii 


3,2 1,0 M 

2J 3.0 2,0 m 
2,9 2,0 2,0 m 

kid/Hat gyrtfeyid 
Nsd/Hst iufviysd 


3.4 4,0 3.0 1^ 

5J 3,0 3,0 m 
3.2 4,0 3.0 



4*8 4,8 i 4,7 4. 



S 4,6 



4J 4. 



4J 4,6 4,4 



Not siksd/Ugf sirygyg^ 
1 3J 2,D 5.0 
Nst ibid/H^t itrvtyed 



4J 

Not as 



3J 3,0 .%0 m 
kid/Ngt sur^iyid 



3*9 3,0 4,0 m 



3.3 3,0 4,0 m 



4J 4,1 4J 4.5 I 4.4 



I I 



Not a|kid/NQt iyrviy#d 

j 3J 1,0 1,0 NA 
Nst alkgd/Nst iurvsyed 
Not asNfd/Met lurviyid 



3,4 4,0 m 



4.0 4J 
4J 4.0 



9. s) Attendifiee 


4,7 


4.9 


4,i 


4,8 


4,4 


5.0 


b) Puftctuil iTy 




4.1 


4,7 


4.3 


4.6 


1.0 


10, SsH^dlselp! Ini fi; ituasnt mattari 


4J 


4.4 


4.2 


4.0 


3.6 


JJ 



4.1 
4.2 



4 J 
3J 



Net iskad/Hst iirvsy&d 
Not aikid/Not iirvtyid 
Nst Sik&d/Nat luryiyad 



3j 
4J 



3.9 



4.2 



Nat ask sd /Not fyrvsygd 



Ngf a§k#d/Nat iurvsyid 



Not fibkid/Nst surveyed 

i 



Net flikid/Ksf surveyed 
Not itk5d/Not surveysd 



Not aikid/N6t surveyed 



•Mean riTlngs for Qmu i. 8. 10, and 12 m biiid m i s«lo whart 1 . Ni..r. 2 . fi.r,|y, J . SanatNas. 4 . Often 
5 ^ AlHsyi, - 

tCafetakifi and effki itaff Htri asked If itudent follgBed fhjjT InstryCTlOni respaqtlvily, 
NA a Not askgd^ not survdyid 
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TABU 61 

MEAN RATlfCS* OF STUDENT ffiKAVIQUR BY TYPE Of SCHOOL (CJFFICI STAFF) 



BfihivlQur D#i€rlptlsn 




Gfada 6 


Grade 6 


Grids 10 


Grade 12 




K-6 K-i 




□DLL, iiO. VOC. All 


COLL, SEC. VOC, Ail 


2, Srytfantsi s&yrtigy tsiirdt 


4J 4.2 
4J 


4J 3J 
4,0 


4*0 4,0 


3,4 3j 3*0 NA 
3J 3J 3.0 NA 
3J K7 J,Q NA 


IJ hi NA 
3j 3.0 5J 
3,1 3.3 3.7 m 



5} sthsr itfitf 

C) SfflCB itiff 

e) iupply tffifhif 

b) school rulii 

4^ ih^HS reiptgf Ion 
s) itudent propsrty 
b) ichool propirty A 

dl iQhOQl prspgrty G 

I* 9) Pf#ps«^idn^ss for eisii 

irfillUgnfil^ oc^spt riipsniiblllty 
7^ Sens8 sf silf-werfti 



i. Dspsrtffiint Cdriiip ciganilnili) 

b) Punctual I ty 
10. SeiHdUeipiina m ityd^nt rMttafi 



4J 4,€ 4,i 4,§ 4,9 



4J 4.7 



4,& 4,7 



4,1 4,i 4,4 4J 4,6 



4.0 



4.Q 3.9 
4J 4.0 



4J §,0 
4.a 5,0 

4.3 4J 



4J 4J 
4.8 4J 

4J 4,0 



Net aifeed/Nat lyrvtysd 

4, a 4,0 3J 
Hot aiked/Nst lurviyed 



4.6 NA 



4.4 4.0 4J NA 



4J 4,1 



3,9 4.0 4,3 NA 



Nst aik§d/Nst iur¥iy@d 



4,0 3,7 4,3 NA 



Not iiked/NQt surveyid 
4.6 I 3,6 3.0 
Not isN#d/Hot lyfyiyed 
Nst diK^/HQt syfvsyid 



3,1 HA 3J 3J 3,7 NA 



Nat aikfd/Nat luryiyid 
Not isk@d/Ngt surviyid 
Nst a|k§d/Not lyrvsysd 



4*2 4J 
4,3 4J 



Not a|k§d/N5t |ijrv6y§d 
Nst aik#d/Nlf iurv^yod 



Net a|kgd/NQf iufveyid 



4.8 4.6 
4,1 4,6 

4,3 4,2 



Nat aiksd/Net surveyed 
Not ssksd/Nof iurveyid 



Not aik@d/Not lurviygd 



"Hean ratings fsf Gfadti S, lOj ind 12 ara based en a scale whefi I - Nsvef * 2 * Rsfsly, 3 ^ SenietlmiSi 4 i Oftfin* 
i ^ Always* 



tCaritekiri ind sfMes ifaff wirs asfetd H student fgl lofajd thijr Initruetlsni rtipictlvsly. 



NA = Not asked, not surviyidi 
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repreient tht total set of these parents)* With these two exc:apt1ons kept in 
mind, 1t was considered that the three concepts considered with this variable 
represented a rather homogeneous Item. 

Group differences I Students and caretakers rated students' concerns 
for their peers more severely ttian did the other groups- In descending order , 
from more positive to slightly less so, were the ratings of parents^ teachers^ 
and office staff, respectively. (Refer to Table 3), 

Overall s this variable was rated amongst the lowest of all the 
variables surveyed. An average of ten per cent of the students (excluding 
Grade 3, see explanation on page 15) responded "never" or "rarely" (levels 1 
and 2 on a 5-po1nt rating scale) to being concerned about their peers. An 
average of five per cent of the caretakers, four per cent of the teachers, and 
two per cent of each of the groups ^f parents and office staff responded that 
a similar lack of concern was demonstrated by these students. (Refer to Table 
4). 

Differences by grade i For all groups^ except students, a general 
decrease In the level of students' concerns for each other from Grade 3 to 
Grade 10 was noted. (Refer to Table 5.) Grade 10 students were almost always 
rated lowest for this behaviour; a slight recovery was registered for students 
In Grade 12. Students' ratings of themselves were more consistent across 
grade levels, although Grade 5 students' rating were notably the lowest. 
Other exceptions If considering the various concepts of the variable 
separately were: (a) the parent group which rated their children's concern 
for student's feelings as Increasing from elementary to secondary grades, and 
(b) all three groups of parents, students, and teachers responding with 
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simnarlj^ positive ratings from lower to upper grades for respect shown tov/ard 
student rights. 

Differences by type of school : There were almost no differences 
expressid by students^ parents, teachers, or office staff for the K-6 and K-8 
or senior public schools. (Refer to Tables 6A to 6E.) Caretakers^ however, 
rated students in K-8 schools lower then other types of school s, and K-6 
schools by far the highest. All groups consistently rated vocational schools 
lov^est, and ASE highest at the high school level. 
2. Students' eourtesy toward school staff . 

(1) Student's own teacher ; Of the groups surveyed for this variable 
(studentSi parentSj and teachers), students rated their behaviour toward their 
teachers most severely (Table 3). There was no difference between the parents 
and teachers groups* Students and parents agreed that students' behaviour 
deteriorated gradually from Grade 3 through to Grade 10^ with a trend upward 
in Grade 12 (Table S). Teachers felt most respected by their Grade 12' 
students. Few differences were reported between students In K-6 and K-8 
schools; senior public school students received lower ratings by students , 
caretakerss and office staff (Tables 6A to 6E). Ratings decreased at the 
secondary level 1n the following order: ASE, collegiatep secondary, and 
vocational (derived by a composite scoring of group and grade for each type of 
school * 

(11) Other school staff : Since only students responded to this item, 
comparisons are rather limited (Table 3), On a ranking scale, students 
respect for other staff members would hold position 3.5 among the five types 
of staff rated. Again, Grade 10 students rated themselves as the least 
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respectful (Table 5). Of those surveyed, virtually no difference was reported 
between K-8 and senior public schools; and as above^ ratings declined for ASE^ 
conegiatej secondary, and vocational school students respectively (based on 
composite scores derived from Table 6A). 

(111) Office Staff I Ratings for courtesy toward office staff were 
mutually high by students and secretaries (higher for students even than 
ratlngH for "own teacher") (Table 3), There was a gradual decrease 1n ratings 
from Grade 3 through Grade IZ, with Grade 10 being markedly lower (Table 5). 
At the elementary level, senior public school students were rated lowest; at 
the high school level, secondary school students were rated as showing least 
respect for office staff (Tables 6A and 6E), 

(1v) Caretakers I For comparative purposes^ students and caretakers 
responded to this item. Although students placed their respect for caretakers 
low on a ranking scale (position 3*5 among the five types of staff rated), 
caretakers rated student courtesy toward themselves quite high (Table 3)* 
Seven per cent of students reported that they "never" or "rarely" show respect 
toward the caretaking staff (Table 4). Both student and caretaker groups 
agreed that courtesy expressed toward caretakers decreased throughout a 
student's career, with Grade 10 student being the least courteous (Table 5), 
Senior public school students and secondary school students at colleglates and 
vocational schools were rated as least respectful (Tables 6A and 6D), 

(v) Supply teachers i The only respondents to this itm were the 
students who decidedly placed these staff members in Una for little respect 
or courtesy (Table 3)* Fourteen per cent responded that they "never" or 
"rarely" show respect for these teachers (Table 4). 
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A pattern observed previously repeatad Itself 1n this analysis by 
grade; the slightly more courteous behaviour expressed by primary grade 
students rtaches a lowest point in Grade 10 and recovers slightly by Grade 
12 (Table 5), Students at stnior public schools rated their behaviour 
significantly worse than their Grade 8 counterparts in other school s* and 
students in K-8 schools rated their level of courtesy as less than that 
demonstrated by those in K-6 schools (Table 6A), In reverse from results 
reported for other variables, students in collegiates and ASE schools claimed 
their respect for supply teachers was considerably lower than was the claim by 
students in secondary and vocational schools, 

3* Students' ability tQ follQw staff Instnictlons and school rules . 

Group differences : In general, parents, caretakers, and office staff 
awarded tht highest ratings; students and teachers, the lowest (Table 3). 
There was a slight tendency for students to rate their behaviour related to 
following staff Instructions more highly than following school rules. On the 
average; fewer than tno per cent of all groups rated students as "never" or 
"rarely" complying on these two items, although four per cent of students 
rated themselves as being relatively non-compliant in following school rules 
(Table 4), 

Differences by grade : The same pattern which has emerged for the 
preceding variables was apparent here; all groups reported a general decrease 
in the quality of students' behaviour from Grade 3 to 12, with Grade 10 
singled out as the least acceptable of all (Table 5). 

Differences by type of school : Again, ratings for students in senior 
public school were consistently lower than for K-6 and K-S schools (for which 
no marked differences were reported) (Tables 6A to 6E)* Similarly, vocational 
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school students were rattd lowestj conpared to other high school students, in 
their obedience to authority. 

4, Students' respect for students' and others' property ^* 

Group differences : As for other variables, parents rated the behaviour 
of their chndren regarding respect for property most favourably COTpared to 
other groups (Table 3). There was littlt difference between teacher's^ 
caretaker's, and office staff's ratings, which were considerably lower than 
the parents* Interestingly, students rated themselves reasonably high for 
their respect of peers' property, and at quite a low level for various Items 
related to care of school property- Fifteen per cent of students claimed that 
they "never" or "rarely" showed respect for school property (A) (Table 4)* 

Differences by grade : There was little variability from grade to grade 
for any group on the Itan of respect for student property, although Grade 12 
was consistently rated the highest (Table 5). Regarding school property, 
there was disagreement amongst the groups: parents and teachers reported 
little behavioural change from grade to grade, caretakers and office staff 
rated students' behaviour as worsening from Grade 3 to Grade 12 (with Grade 10 
receiving the lowest scores), whereas students rated their own feelings of 
respect for school property lowest In Grades 3 and 6. (Note that this latter 
finding may be a reflection that the wording of the questions for these grades 
was different — more simplistic and specific*) 

Differences by type of school : Few differences were reported between 
schools at the elementary level; in fact, ratings across all types of schools 
were reasonably consistent, with one exception-gratings of ASE students were 
significantly higher (Tables 6A to 6E). 



* A general question jrel ating to students* respect for school property 
is reported In the Tables as "School property A"; two questions to help 
clarify the concept for students in Grades 3 and 6 were categorized as "School 
property B and C", 4 Q 
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5. Students' attitude towapd education as expressed through preparedness for 
class^ completion of assignments^ and accuracy of school work ^ 

Gr oup differences : Teachers' ratings \vere consistently lowest on all 
aspects of this variable (Table 3). On the average, five per cent of students 
received ratings by their teachers reflective of a negative attitude toward 
school {Table 4), Students and parents rated students' attitude toward 
education more favourably* There was a slight tendency for "accuracy" to be 
rated lower than other items by all groups surveyed. In general, however^ 
this variable received rather good ratings. 

Differences by grade : All groups surveyed {students^ parents^ and 
teachers) agreed that students' attitude toward school suffered in a negative 
manner from beginning through to secondary school (Table S), Consensus was 
reached that Grade 10 was the most diff-^'cult years with a slight upward trend 
noted for Grade 12. 

Differences by type of school : Senior public school students were 
reported to be less prepared for class than their peers in K-5 and K-8 
schools (Tables 6A to 6C), Llkewlses vocational students were ill-prepared 
compared to other high school students. ASE students were perceived as 
producing significantly more accurate work than students 1n any other ^pe of 
school • 

5 , Styg^ ^nts' wmingness to accept responslbnity for schoQl -related 
aatters * 

Group differences : The differences in group responses from most 
Dosltlve to most negative were quite marked for this variable (Table 3). In 
decreasing order they were: parents , teachers ^ office staff * and students and 
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caretakers tied for harshest ratings. (Note that the ratings of caretakers 
and office staff included only tlementary school level.) Teachers, 
caretakers, and office staff rated three to five per cent of the students 
surveyed as lacking a sense of responsibility (Table 4). 

Differences by grade : This 1s one of the few variables where student 
behaviour was noted to have become more positive fran, lower to highe. grades, 
at least according to ratings of parents and teachers (Table S). Caretakers 
and office staff reported a decline In students' ablll^ to assume 
responsibility for their actions from Grade 3 to 8, the only rades for which 

they were asked to respond. 

Differences by type of school ; Differences between types of schools at 
the elementary level were not evident in any clear-cut fashion (Table 6A to 
6E). At the secondary level, a previously documented pattern of performance 
from worst to best followed this order: vocational, secondary, collegiate, 
and ASE* 

7, Students' sense of self -worth . 

Group differences : Parents rated their children's sense of self^worth 
slightly higher than did other groups (Table 3). These other groups actually 
differed only minimally in their ratings. 

Differences by grade : Little variabilis was apparent from grade to 

grade (Table 5 ) * 

Differences by type of schooj ; Interestingly, vocational students 
rated themsevels higher than the following students respectively: secondary 
collegiate, and ASE (Table 6A). By contrast, teachers of Grade 10 vocational 
students gave this group lowest ratings; however, teachers of Grade 12 ASE 
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Students' concurred with their students low ratings of their self-worth (Table 
6C). 

8. Deportment (dress, cleanliness) ^ 

Group differences . Students rated thenselves most strictly regarding 
their appearanca for school (Table 3), Parents and teachers were generally 
very satisfied with their children's/students' dress; in fact, student 
deportnient was imongst the most favourably rated of student behaviours. 

Differences by grade : There was little variability from grade to 
grade, although Grade 6 had a tendency toward the lowest ratings (Table 5), 

Differences by type of school : Ratings for all types of schools were 
quite consistent (Tables 6A to 6C), except for students in ASE who rated 
themselves lowest (Table 6A) and parents of ASE who rated their children as 
"always" appropriately dressed (Table 6R), 

9. Attendance and punctuality for schoQl . 

Group differences : Parents, caretakers , and office staff rated 
students' attendance and punctuality most favourably (Table 3). (Punctuality 
received just a slightly lower ratingO Again ^ it should be noted that 
ratings of caretakers and office staff did not include students at the 
secondary level. Teachers were slightly less favourably disposed In their 
ratings and students were strictest of alU 

Differences by grade : There was a decrease in the rating of students' 
attendance and punctuality from Grade 3 upward (Table 5). A dividing line 
became apparent between Grades 8 and 10, after Grade 8 a sharper decline Is 
noticed. 
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Differences by type of school : The only apparent difference across all 
types of schools on the Item of attendanca was a most favourable rating for 
senior public school students (Tables 6A to 6E)* Regarding punctual ity, 
senior public schools fared worst amongst other elementary schools, and 
collegiates fared best amongst secondary level schools. 
10, Overan rating of self^dlscipllne ,. 

All groups (except Grade 3 and 6 students) responded to a final item 
which attempted to establish an overall rating of students' level of 
self-discipline. The purpose of this measure was to facilitate further 
analyses, 

A comparison of this overall measure (taken from Table 3) with an 
averaging of all ratings of student behaviour (Table 7) indicates that ratings 
on the combined items of the study were slightly higher for all groups (except 
students) than the one score rating of self-discipline, (Tests of 
significance were not applied*) 



TABLE 7 

COMPARISON OF AN OVERALL RATING OF SELF-DISCIPLINE WITH 
COMBINED STUDENT BEHAVIOUR RATINGS 





Students 
X 


Parents 
X 


Teachers 
X 


Caretakers 
X 


Office Staff 
X 


A, Combined Student 
Behaviour Ratings 
(Itenis 1-9) 


4.1 


4.5 


4.3 


4.2 


4.3 


B. Overall Self- 
Discipline Rating 
(Item 10) 


4.3 


4.3 


4.0 


4.0 


4.2 



47 



- 4n ^ 



11* Relationship between overall rating of self-discipline and achievement ^ 

The score for the overall rating of self-discipline (Item ID) was used 
to calculate whether there was a relationship between self-discipline and 
achievenent . 

Since teachers rated students* achievement level (it was felt that this 
v/ould produce a rating with the nost acceptable validity), analysis was 
possible for this group only. Results (Table 8) indicate that at all grade 
levels self-discipline and achievenent are positively and significantly 
correlated. This relationship is stronger at the firade 8, 10, and 12 levels 
(particularly Grade 10) than in the lower elementary grades. 



TABLE 8 

CnRRELATION BETWEEN SELF-niSCIPLINE AND 
ACHIEVEMENT AS RATED BY TEACHERS 



Grade 3 


Grade 6 


Grade 8 


Grade 10 


Grade 12 


.592* 


.580* 


.651* 


.700* 


.654* 



*Pearson Correlation Co-efficients all significant at the *001 level* 

12, Relationship between overan rating of self ^discipline and salf^worth . 

Again, the overall rating of self-discipline (Item 10) was used for 
analysis. 

According to the ratings of all groups^ there was a positive 
correlation between students' having good feelings about themselves and their 
ability to exercise self-discipline regarding school matters. Interestingly, 
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the strength of this relationship was quite high from the teachers' point of 
view- students, on the other hand. Indicated that a weaker relationship 
existed. Sandwiched in between these two groups were office staff, parents, 
and caretaktrs In descending order 1n terms of their agreement about a 
relationship between these two variables. 



TABLE 9 

CORRELATION BETWEEN SELF-DISCIPLINE AND SELF-^WORTH 



Students 


Parents 


Teachers 


Caretakers 


Office Staff 


.159* 
(for grades 
8, 10, 12) 


.314* 
(for an 

grades 


.513* 
(for all 
grades 


.270* 
(for grades 
3, 6, 8) 


.437* 
(for grades 
3, 6. 8) 



*PearsQn Correlation Co-efficients all significant at the *001 level, 

13* Comparison of group ratings for those students rated by teachers as 
demonstrating low levels of self-discipline . 

A total of 218 students (9*4 per cent) were rated by their teachers as 
"never" or "rarely" behaving in a "self-disciplined" manner regarding school 
matters (Table 4). With computer assistance, it was possible to identify 138 
of these cases with ratings by the students themselves, 92 cases from parents, 
21 by caretakers, and 26 by office staff* The comparatively low number of 
cases "found" from parents can in part be explained by the lower return rate 
from this group. The low numbers from caretakers and office staff are 
accounted for by the following facts: 
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(1) Responses from these t^o groups fspresented grade level ratings at 
the secondary level , not individual students. Since almost half 
(46 per cent) of the students who were selected from the teachers' 
ratings for this analysis were in Grades 10 and 12 (Table 10 )s the 
potential number from these two groups was greatly reduced, 

(2) The number of students available for caretakers and office staff 
ratings was reduced at the elementary and intermediate levels also 
due to the sub-sampling procedure used to limit the number of 
surveys sent to these two groups at the outset* 

As fov* students themselvess since their overall return rate was relatively 
highs one might speculate that a large number of student non-respondents were 
made up of this group rated by teachers as low In self-discipline. 

TABLE 10 



BREAKDOWN BY GRADE OF THOSE STUDENTS RATED BY TEACHERS 
AS DEMONSTRATING LOW LEVELS OF SELF-DISCIPLINE 



Grade 


Number of Students 


Per Cent 


3 


36 


17 


6 


41 


19 


8 


41 


19 


10 


68 


31 


12 


32 


15 


TOTAL 


218 
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A comparison of the behaviour rattngs by the five groups for these 
students reveals some marked differences (see Table 11), Ovaralls teachers 
rated these students most severely {average 3.2, based on coinblnlng behaviour 
ratings of Items 1-9)* Parents* ratings for these students (where available) 
were a full scale point higher (average 4.2). In a pattern similar to that 
which emerged for the overall sample^ the next most favourable ratings were 
recorded by office staff (average 4.0) and then caretakers (average 3.6); 
students also did not rate themselves nearly as critically as did the teachers 
(average 3.9). There was a notable discrepancy in ratings between teachers 
and students on classroom related behaviourp specifically preparedness for 
class and accuracy of work, 

A comparison of ratings for these students versus the overall sample 
provides some interesting observations (Tables 11 and 3 respectively)* 
Teachers on the whole rated these students about one full scale point lower 
than others in the sample on almost all items. Students rated themselves 
approximately ,2 to .4 of a point lower on most items, parents rated about .2 
to .3 of a point lower, office staff about .4 of a point lower^ and caretakers 
reported wide variations ranging from *3 of a point to a full scale point 
lower (e.g.s students' concerns for students' rights and willingness to accept 
responsibility). In only one instance did these selected students receive 
higher ratings than the overall sample* and that was for self-worth where 
these students rated themselves slightly higher than the rest of their peers. 
Parents' ratings on this Item were the same for all students , teachers* 
ratings of these s^^lected students were one full scale point lower than the 
student sample groups caretakers rated the selected students *7 of a point 
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TASLl 11 



MEAN RATINGS* FOR THOSi STUDENTS RATffi iY TEACHERS AS 
DEMONSTRATIf^ LOW LEVELS OF SELF-D f SC !PL I NE 



Behaviour Description 


Students** 


Parents 


Teachers 
CN^218 ) 


Caretakers 
(N=21 ) 


Office 
S taf f 
CN^Jo 3 


u 


Students* concern fori 














a) i»tud©nts* faeilngs 


3.2 


3.9 


2. a 


3.2 


3.6 




b ) students ^ r i ghts 


3,7 


3,8 


3,0 


2,8 


3,4 




c) studonts* courtesy 


3.7 


3. a 


3.0 


3.3 


3,4 


2, 


Students* courtesy "tawardi 














a) own teacher 


4.2 


4,3 


5,6 




NA 




b) other staff 


3.9 


NA 


NA 


NA 


NA 




c) office staff 


4,1 


NA 


m 


NA 


4.6 




d) caretaker 


4,1 


NA 


NA 


4,3 






e) supply teacher 


3,4 


NA 


NA 


NA 


NA 


3, 


Sty dent fel lows: 














a) teacher's Instruct ions t 


4,0 


4,1 


3,1 


4.1 


4,4 




b) school rufes 


3,7 


4.2 


5,0 


NA 


m 


4. 


Shows respect fori 














a) student property 


4,3 


4.5 


3,3 


NA 


NA 




b) school property A 


3.6 


4.7 


3,3 


3,7 ' 


4.1 




c) school property 8 


2,7^ 


NA 


NA 


NA 


NA 




d) fchooi property G 


2.7^ 


NA 


m 


NA 


NA 


5» 


a) Preparedn^s for claiS 


4.2 


4,1 


2,8 


NA 


NA 




b) Completion of assignments 


4.7^ 








m 




c) Aecuraoy of work 


4.0 


3,7 


2,6 


NA 


m 


6. 


Willingness to accept responsibility 


% ^a 


4,2 


3,2 


3.0 


3,8 


7. 


Sense of sal f-worth 


4.2 


4.3 


3,1 


3,5^ 


3.6^ 


8, 


Deportment (dresst cleanliness) 


4.3 


4.6 


4.0 


NA 


NA 


9. 


a) Attendance 


4.2 


4.7 


3,8 


4.2^ 


4.5^ 




b) Punctual Ity 


4.3 


4,6 


3.6 


4.1^ 


4,3^ 


10. 


Sel f-^d t so 1 p 1 1 ne re: student matters 


3.8^ 


3,7 


1.8 


2.6^ 


3,3^ 



*Mean ratings are tesed on a scale where i 1 - Never, 2 = Rarely, 3 ^ SometlmeSj 4 ^ Often, 
5 = Always, 

»*Grad@s 8, 10, 12, 

^Grade 8 students only. 

^Grade 10 and 12 students only. 

NA ^ Nof asked, not surveyed. 

tCaretaker^ and office staff were asked If students fol lowed ^he_\_r Instruefloni respectively. 
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lov/er, and office staffs' ratings were lower by ,5 of a point. In general, 
the differences between the two groups of students were less marked on 1tens 
of deportmant, punctuality, and attendance, 

(b) Comparison of Student Rehaviour Ratings with Rankings of nQal s and 
Objectives Related to Good niscTpTine . 

There was general agreement by all groups when selecting goals 

important to promoting good discipline. Concern and respect for others (peers 

and school staff) were rated foremost^ and deportment and school attendance 

least important (See Table 12), The exceptions were students and parents who 

rated preparation and completion of school assignments as more important than 

concern for other students' feelings; teachers , who rated achievement of 

self'Worth preceding respect for staff as more important ; and caretakerSs who 

rated respect for school and other's property above respect for students* 

peers. It should be noted that comnents by respondents stressed the 

difficulty of making some selections due to the importance placed upon all, or 

the inseparability of some Items (e.g,, respect for peers, respect for school 

staff). 

A ranking of student behaviours for the various groups indicated that 
an inverse relationship exists between the best and worst behaviours displayed 
by students and the Importance placed upon each of these behaviours when 
surveyed as goals (see Table 13). This means that for behaviours where 
students were rated highests i.e.j deportment and punctuality, all groups 
considered these items as being least Important to good discipline. 
Similarly^ low ratings of students' concern for their peers was mis-matched 
with a high goal preference (for all groups except parents). 
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TABLE 12 



FREQUENCY, PIRGENTAGE, AND RANKINSS OF ffiALS AND CBJECTIVES mom AS IMPORTANT TO 0000 DISCIPLINE 







Student 


s» 


Parsnts 


1 

Tiichiri 


Caritikiri 


OffIci Staff 


Qoals and ObJ actives 


f 


pi 


Rank 


f 




Rank 


f 




Rank 


f 




Rank 


f Rank 


1, Cancern for fillings, nefidii 
righti of itudints 


m 


40 


I 


641 


31 


6 


962 


39 


1 


94 


32 


3 


172 42 2 


2* Rispect and sourtiiy toward 
sehool itaff 


m 


50 


1 


1310 


M 


1 


601 


25 


4 


176 


60 


1 


189 46 1 


3, Follow school and elassroom 
rules 


381 


20 


e 


529 


26 


7 


272 


11 


7 


62 


21 


4 


106 26 4 


4, Rispiet school and other's 
proparty 


631 


33 


5.5 


665 


32 


5 


285 


12 


6 


132 


52 


2 


143 35 3 


5* Ppfparatlon and canpletlon 
of school asslgninenti 


784 


4t 


2 


854 


42 


2 


381 


16 


5 


26 


9 


9 


48 12 8 


6, Accept responsibility for 
school filated decisions 


658 


33 


4 


713 


33 


4 


695 


m 


5 


43 


15 


6 


88 22 6 


7t Achlive a sense of silf- 
worth 


623 


33 


5.5 


831 


40 


3 


740 


30 


2 


52 


IS 


i 


98 24 3 


8, Appreprlati school driss 
olsanl Iness 


219 


12 


9 


155 


8 


9 


23 


<\ 


9 


39 


13 


8 


12 3 9 


9, Punctual and r^ular 
school ittendanQi 


493 


26 


7 


474 


23 


3 


157 


6 


8 


41 


14 


7 


63 13 7 


10, Othifs 


192 


10 


10 


71 


4 


10 


33 


1 


10 


2 


<1 


10 


5 1 10 



*Only studsnts In Sradis 8^ 10 and 12 were survoyad for this sectlen* 



**Cu(nulatlvi pereantiges In each group total men than 100, teeaysi riipondints were r^utsted ts makt 3 select Ions* 



TABLE 13 



CDHPARISON CF RANKIO BEI^ViOUR MM WITH RANKil Of 
GOALS AND OiJECTIVES RlLATffi lifflOD DISClMfiE 







nts* _ _ 


Partnts 


liacfisrs 


Caretakers 


Off i ce Staff 


Bshivlour Daiorlpttoni/ 
Soils and ObjsQtivss 


lihivjeiir 


Goals 
Ranking 


iihavleur 
Rinklng 


Soals 
Ranking 


iehivloyr 


Goal s 
Rank I ng 


Belisvlour 
RaDklhg 


Goals 
Rank 1 n| 


Rank ! 


ills 
Ming 


1i Concirn for fiellngSy raeids, 
righ+i of Stu dents 


i 


3 


9 


6 


U 


1 


1 


3 


] 


2 


^2, RispaGt and Gourteiy Inward 
school Itaff 




1 


4 


1 




4 


2 


1 


2 


1 


3t Follow school and clas^ooni 
ru lis 


4 


8 


6 


7 




7 


3 


4 


3 


4 


4* Raspict school and oth&r's 
property 


9 




2 


5 


4 


6 




2 


4 


J 


Prfparatlon and co^plit^lon 
□f school asilgnmontg 


3 


2 


6 


2 








P 


\h 


8 


6, AcQipt rteponslblllty Por 
ichool f@lited diclilo^ 


i 


4 


6 


4 




3 




6 


I 


6 


?, Achlavi a sinsa of salp^ 
worth 


6 




8 


3 




2 


) 


2 


6 


5 


84 Approprliti school dr^i-s 
clsanllness 




9 


2 


9 


1 


9 




i 


Nl 




9| Punetual and r^ular- 
schoel attendance 


1,^ 


7 


2 


8 


2.! 


8 

- ^ 


I 


7 


I 


1 



*Only siiidfnti In Grades 8, lOipi I 2 wirs lurvsyed for this netloni 
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(c) Teachers' Sources of Knowledge and Usefulnssi of Sources Reqardinq StLidHant 

m^J%ciplim {sT& T ab l e 1 4 ^ 

Almost hal f of the tiachers who responded , indicated that discussion is 

with educators and their own pers^>nal expiriences wire their most favourad and 

useful sources of Inforrnatlon. Atoout one-third of the teachers responded 

affirmatively to using in-sirvice progranis and programs made available by 

support services. However, ft should be noted that the usefulness of 

in-service programs recer ved a reM atlvely low ranking {6th out of 9 sources ). 

The next most used and u&eful contributions were derived from course work amind 

Scarborough Board guidell nei. Interestingly, although only a small percent^ age 

{16%) of teachers rated j^rsonal i — eading as an Information source^ those v^&c 

did, assigned high scores for thfif^ r usefulness** A number of other sources 

which were suggested by teachers f s included In Appendix C. 

{d) Methods Used Succes sf ijlly by T^e achers to Encourage Student Self- 
Disciplin e (see TabTI IS), ^ ~~ " ~ 

Of the seven metho*<ls presort: ted, teachers of all grades selected 

infornial class discussion^ as the irost successful techniqui (48% of 

teachers). Next In populsrlty (pa rtlcularly for high school teachers) was 

example and modelling (39^), follo-^ed by student participation In 

declsion-niaking (34%). An averap of 30 per cent of teachers used behavlotir^ 

modification techniques {35J of teachers at Grade 3). About a quarter of 

elementary school teachers reported success with student-teacher contracts^ 



*A list of books J authors, n^agazines and Journals listed by teachers 
has been compiled and Is wncluded Appendix C* 
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Sourci of 
Knokfledge 



1, MInlslry 

Guidelines 

2, Scafbaroijgh 
Quids II n€S 

J, Support 
iirvleis 

4, Diicuislons 
with 

Educators 

5, In'Sirvlce 
Prograis 

6, Coursfi iork 

7, Pirsonal 
Reading 

6, Pirsonal 
Experlenci 

9, Otders! 



erids 3 



Jsif u\mi 



1 .9 



2 J 



45 2 „6 

21 2^1 
II 2^4 



im IE 14 

i'liCEi OF ^oi^^EB;DGE ^^siEFULNESS OF iouRCES mhmm mmi iNiaciPLiNE 



fioe 



i 



rtifey UsifulfiiSi 



U9 



2i 



B 2.3 



\l 2,6 



IQ l,f 
24 M 



32 2J 

W i,l 

14 2.1 

9 2,6 

n V 

2 ... 



Spadi 10 


Gradi 12 


TOTAL 


LUsid by 


Usefulniss 


Usfid bv Uisfiilsss 


Ulid sy 


Rank 


Ufi^ liii 




X 


i 


X 1 






4 


B 


12 


i,a 


16 1,1 


14 


i 




i 


IS 


2.2 


21 2.1 


M 


6 


\ 1 




36 


2.3 


40 2,2 


li 


4 




4 


60 




64 y 




1 > 




1 

1 


I 




45 2,1 


34 


i 




6 


24 


2.2 


2? I,f 


21 






6 


18 


2.4 




16 


? 




3 


5P 


2,6 


63 


41 


2 






3 




— - - -— 


3 









^nieiii iswigi rating), 



5i 
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TABLE 16 

PERCENTA&SE AND RANK OF METHnnS W SUCCESSFULLY RY 
TEACHErRS TO ENCOURAGE STUDgMt ILF-niSCIPLINE 



METHOD USin 


GRADE 3 

19 


GRADE 6 

% 


1 B 
1 


GRADE 10 
% 


GRADE 12 
% 




TOTAL 
% Rank 


L Curricular unit on 
d1icipl1na and behgvi ^ 


our 


6 


3 


! 


4 


5 




A 
f 


/ 


Zo Infarmal class disciJis 


,sf on 


47 


43 


31 


57 


59 




48 


1 


3. Formal class dlscussi - 


on 


20 


23 


IS 


12 


14 




17 


6 


4i BehaviQur TOdificatiOi 


n 


35 


30 


;i 


32 


32 




30 


4 


5, Student-teacher contr. 


act 


24 


24 


li 


33 


33 




26 


5 


6* Student participation 
deci sion-making 


in 


40 


38 


'M 


34 


39 




34 


3 


h Example and modening 
techniques 




38 


36 


SI 


44 


50 




39 


2 


8* Others 




1 


3 


I 


3 


3 




3 


8 








* 




* 


* 




* 




^Numbers may total 
of mort than one method. 


more 


than If 


10% per c 


;0"lajfii If 


teachers 


respondf 


5d 


to 


use 
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while 33 per cent of teachers at the secondary ^e^/e^ had success with this 

method. Formal class discussions and ln particular , a curricular unit on 

discipline and behaviour^ were least popular, Others methods suggested by 
teachers are listed in Appendix D, 

(e) Methods Used Successfully by Teach ers to Pre ve^ frt Vandalism by Students 
(See Table 16). ~ 

The most successful methods reported by teachflners for preventing 

vandal ism were: (1) clearly stating the rulesj and (2) informal class 

discussions. In the case of secondary school teach^rSs the first of these two 

methods was perceived as being somewhat rrora succeS^f iil than it was for 

elementary teachers. Student participation In danis^ge repair* although used 

successfully by 36 per cent of teachers^ was reported as being most successful 

by high school teachers. Similarly^ the statenent consequences and student 

cash repayment programs^ although listed as successful by 27 per cent and 17 

per cent of high school and elementary school teach^ers respectively, was rated 

more successful by high schools. Elementary teacher-^ s , on the average j 

reported more success with "pride projects hfihayioour modification 

techniquess and formal class discussions than did Se'^condary school teachers. 

Other methods used by teachers are listed in Appendl x E, 
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TABLE 16 

'fERCE WTAGE AND RANt OF METHODS USED SUCCESSFULLY BY 
TEACHERS TO PfeEVENT VANDALISM BY STUDENTS 



METHOD USED 


grade: 3 

% 


GRADE 6 
% 


GRADE 8 
% 


GRADE 10 

% 


GRADE 12 

% 




TOTAL 
% Rank 


1. 


Statement of rule s 


41 


35 


25 


49 


53 




41 


1 


2. 


Statement of coris««qiijnces 


24 


26 


18 


32 


32 




27 


4 


3. 


Informal class d1 :scuss1on 


41 


38 


26 


39 


42 




37 


2 


4. 


Formal class disc iissi'on 


11 


14 


7 


6 


5 




9 


8 


5, 


Student casli repayment 


8 


13 


15 


22 


25 




17 


5 


6. 


Parent cash repai'BTient 


5 


6 


8 


5 


8 




7 


9 


7. 


Student parti c1pa-t1 on 
in repair 


30 


29 


26 


45 


49 




36 


3 


8. 


"Pride Projects'' 


21 


19 


11 


11 


12 




15 


6.5 


9. 


Currlcular unit 
(Vandal ism) 


<1 


2 


1 


3 


2 




2 


10 


10. 


Behaviour iindif tcstion 


19 


14 


ID 


17 


15 




15 


6.5 


11. 


Others 


<1 

* 


<1 
* 


2 
* 


2 
* 


<1 
* 




1 
* 


11 



* Numbers may Xm^U] more than 100% per column 1f teachers responded to use 
of more than one rethrad* 
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I V , SUMMARY. DISCUSS ION, AND RECOMMENDATIONS 

This report was compned by members of the CEDSS Discipline and 
Vandalism Sub-commi ttee in response to their mandate to conduct an evaluative 
study of discipline and vandalism in Scarborough schools. The Sub-committee 
spent a great deal of time at the outset in trying to isolate a specific area 
for evaluation. Briefly^ it was felt that the vandalism part of the topic was 
under adequate review already by the Plant Department for the Scarborough 
Board of Education and that any further assessment was unneccessary at this 
time. In addition, a number of studies had been conducted recently In 
Scarborough dealing with various aspects of discipline In the schools, 
(Provincial Policy Review, 1980; Shulman and Dilling, 1982) and duplication of 
these efforts was undesirable. Amongst the findings in these studies were the 
fol 1 owi ng : 

# More than half (53%) of Scarborough students, parents, and teachers 
reported that student behaviour had remained the same or had improved 
during the past few years; forty=seven per cent of the same groups 
felt that behaviour had deteriorated. 

« The most frequent forms of misbehaviour have been classified as- 
student-student conflict, tardiness, student-teacher conflict, 
vandalism, disrupti veness on school buses, truancy, and 
tobacco- rel ated offenses. 

# The most difficult type of discipline problem faced by teachers Is 
the recurring misbehaviour and d1 srupti veness caused by a small 
percentage of students. 

# There Is a widespread belief that many of the discipline-related 
problems in schools are a reflection of the deep dissatisfactions 
currently being eKperienced by society In general. These are related 
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to family breakdown, employment opportunities, media violence, multi-^ 
cultural differences, conflicts between the civil libertarian and the 
"new-right" conservative positions, availability of drugs, etc. 
It was decided, final lyj that since Ministry and Scarborough guidelines 
in regard to discipline stressed the Importance of instilling in students 
self-discipline, self-^worthj and a sense of responsibility for their actions, 
the investigation would focus on an evaluation of "self-discipline". This 
rather non-traditional eKamination of the issue of discipline in schools would 
serve perhaps to re-focus attention on the more positive ^ affirmative aspects 
associated with student behaviour. A review of the literature revealed that 
no studies were available on methods of assessing self-discipline in students, 
and the Sub-committee became aware that it would be conducting a unique type 
of study. 

The evaluation question agreed upon was* 

• How well self-disciplined are students in Scarborough schools? The 
research questions sought to answer whether there were differences: 

(1) 1n the responses of students ^ parents , teachers, 
caretakers^ and office staff, 
(i1) from grade to grade 
(ill) from one type of school to another. 
The answer to a related question was also sought: 

• How did the responses regarding students' actual behaviour compare to 
the expectations or goals of each of the groups surveyed? 

Finally, in order to provide some direction for improvement, the 
following questions were also posed: 
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• What sources of information were used by teachers to gain knowledge 
about student self-discipline? 

« What were the successful methods used by teachers to teach/foster 
self-discipline 1n their students? 

• What were the successful methods used by teachers to prevent 
vandalism by the students? 

The method of data collection involved the distribution and collection 
of questionnaires from a selection of students^ parents^ teachers, caretakers, 
and office staff at the Grade 3, 6, 8^ 10, and 12 levels. Questionnaires to 
students, teachers, caretakers, and office staff were distributed on or about 
the date designated as '*CEDSS Day" (February 8, 1982), while questionnaires to 
parents were sent and were to be returned by mail. An original aspect of the 
research design vis-a-vis discipline studies was that each student sampled 
received a comparative rating from his or her own parent, teacher, and where 
appropriate, a caretaker and office staff member from his/her school. This 
allowed the Sub-committee to make more reliable statements about similarities 
or differences in findings because all groups were rating the same 
individuals* It also enabled the Sub-committee to conduct a more intensiva 
analysis on a number of students who were rated as exercising the least amount 
of self-discipline regarding school matters. 

The return rate for most students, teachers, and office staff can be 
regarded as very favourable (85 per cent on the average); this means that 
general statements about these respective groups can be made quite reliably. 
On the other hand, the lower rate of returns by parents, caretakers. Grade 10 
vocational and ASE students. Grade 10 secondary and ASE teachers ^ and Grade 12 
secondary and vocational teachers indicates that generalizations about the 
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findings of these groups can be made with much less certainty. Some 
speculation about the reasons for these lower return rates can be found on 
pages 17 to 18. 

The remainder of this section is devoted to highlighting the findings 
presented in the Results chapter of the report. 

How salf-discipllned are students In Scarborough schools? 

In general : 

Ratings of students' behaviour produced positive and encouraging 
results* The average rating for all five groups surveyed (students, parents, 
teachers^ caretakers, and office staff) was 4,3 on a S^point rating scale; 
this was represented as "often" on the verbal descriptive scale. This finding 
compares favourably with other studies which have been discussed in this 
report. The following reasons may help account for this apparent improvement 
in student behaviour: 

(i) Unlike most other studies , parents surveyed in this study rated 
thai r own chi 1 dren. This probably caused the inflated ratings (average 4.5) 
which were pronounced by the parent group. In previous studies, it may have 
been easier for parents to be critical when assessing the behaviour of someone 
else's child; as is known by social scientistSs most parents are unlikely to 
see or rate their own offspring negatively for fear of admitting their own 
faults or failures. So that^ although parental ratings obtained for this 
study may be biased in the positive direction^ other studies may have been 
influenced unduly in the opposite way* 

(11) Perhaps the change of focus from "discipline*' to "self- 
discipline" has altered perceptions from a negative to a more positive 
approach. This would make direct comparisons with other studies difficult. 
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Although It 1s believed that the questions posed to respofidents were free of 
bias, m% may be that society's associations with the concept of self- 
disclplr ine have built-in positive assumptions* 

(111) Perhaps soiTie of the educational, societdT, and leg*^l changes 
which taave come about recently are In fact responsible for imprisved student 
behavicfe^ ur. These Include the high priority given by scliool priwidpals to 
developi«^1ng self-discipline (see results of principals' syrvey, appendix B) and 
the shi ft in the climate of the times toward stricter controls. Schools may 
be seen as regaining some of the control lost to the "1 atsiez-falre'* practices 
of the sixties and seventies and are being given a vot^ of conf'S dence for 
their e-f forts, 

analysis of results by grade revealed soma consistencf^ es at the 
elementsry level; however, a trend of gradual decrease in ratings from Grade 3 
to Grade 10, with a general increase 1n Grade 12, was observed. Three factors 
are offered to account for these trends^ 

(1) Peer influences become increasingly importafit as a child grows 
older. Therefore, the attempts of parents and educators to soci ^^1 ize and 
discipline children during middle childhood may suffer (tmporar- ily), despite 
the best^ efforts of these individuals, 

(11) Although students in Grade 10 received the lowest ratings in this 
study, Q*ne might speculate that Grade 9 students do not fare muc^ better. 
This is often seen as the period of greatest turmoil for atolesc«nts--perhaps 
as early as Grade 8 for females and peaking In Grade lO for males. In this 
regurd, -it is Interesting to note that the Secondary Education Rsview Project 
(1981) suggested that special attention be directed towirtthe pr— obi ems of 
Grade 9 snd 10 students. 
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most students, entry into Grade 11 1s the first time that 
attendance in school has not been compulsory- This means that many of the 
students who ^^ere 1n attendance against their will have most likely taken 
leave* Those who remain are generally at school through their ovm choice, and 
therefore, th^eir behaviour would be more co-operati ve» These would probably 
be the studen'^s who have been most successful academically as well and, as 
suchj contrfbi^te to the high positive correlation which was reported between 
sel f "disci pi if^e and achievement (see Table 8), 

An ass^sssment of the findings by type of school damoiistrated that 
students in K— 6 and K-8 school s, and ASE classes (at least those represented) 
received the fcinlghest ratings. There were very few differences of significance 
between the K — ^6 and K-8 schools. There was a trend for stuflanti in senior 
public school^s to be rated slightly lower* Students in collegiate and 
secondary schczDOls differed very little in their ratings^ whereas vocational 
students were rated quite consistently as poorest in their behaviour. 
Specific arga ^s of success : 

(1) soime satisfaction must be derived from the knowledge that the 
ratings of five groups of participants in this study were not highly 

discrepant. ^^1 though there were a number of areas where disagreement was 
evident (to discussed in the following section)^ it ap pears that the views 

students have of their own behaviour are not vastly different from those of 
their parent^i^ teachers^ and the support staff In their schools. One might 
conclude, th^r-^efore, that Scarborough educators , students s and parents have 
acknowledged some consensus about the current poslti vely^oHentid status of 
student sel f^^i scipl ine* A note of caution must be raised^ however , regarding 
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the representativeniss of the parent grou p. It wi 11 be recalled that 46 per 
cent of this group did not respond to th& survey, and therefore, 1t may not be 
concluded rel iabl that all parents are supportive of this position. 

(2) Whereai previous concerns have included student deportment, 
attendance^ and punctuality, the results of this study indicated that these 
aspects of disC^plifie are amongst those b^st managed by most students. 
Unfortunately, one aspect of the attendan<;e issue, skipping, which was to have 
been Invest! gated in this study, became impossible to evaluate due to a 
clerical oversight which invalidated this item. Such data ma^ have altered 
the results of this overall item. By mearns of a separate analysis, it became 
evident that students who received the lowest ratings from their teachers on 
an overall rating of self-dlscipl 1ne were also those who attended school less 
often and less punctually (average rating of 3.7 on these Items compared to 
4,6 for the sample group) , This group was made up of approximately nine per 
cent of the students sampl ed. As for deportment, the generally favourable 
ratings may refl ect societal changes towar^d acceptance of the "jean culture', 
or a genuine shift toward more conservat i w-e dress patterns which would be more 
agreeable to the adult groups, 

(3) Interestingly, in light of the strength of the caretakers' request 
for the CEDSS evaluation to include discip^llne and vandalism, both caretakers 
and office staff awarded comparatively hig^ h ratings for student courtesy 
directed toward thenisal ves and student obedience to their instructions* This 
was true also (although slightly less so) =for the nine per cent of students 
who were rated as very low 1n self-discipl inary skills, Anotner group, 
vocational studentSj whose overall behavio^jr was rated rather poorly, received 
comparatively better ratings from office s^aff (for Grades 10 and 12) and 
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caretakers (for Grade 12 only) on these items as well • In return, students 
rated the courtesy accorded these Individuals as highest for office staff (4*5 
on a 5-point scale) and slightly lower for caretakers (4*2)* Therefore ^ it 
appears that school support staff enjoy a relatively high degree of respect 
from Scarborough students* Perhaps this can be accounted for by the generally 
supportive^ non-threateni ng role played by such personnel ^ especially at the 
elementary school level (and particularly of office staff). One might 
speculate as well about the recent implementation of In-service workshops for 
office staff* It would be interesting to investigate whether these workshops 
serve to teach new skills or to reinforce good skills which have been acquired 
already. In any event * it is obvious that these two groups of non-teaching 
personnel have an important contribution to make regarding students* 
perceptions of respect toward other adults, 

(4) Similarly, positive ratings were given and received regarding 
student courtesy toward one's own teachers* Where this did become a problemj 
however, was with the nine per cent of students who were selected as lacking 
in self-discipline. This finding supports other studies where results have 
indicated that it is a minority of students who contribute to student-teacher 
conf 1 ict . 
Areas of concern: 

(1) Students" ratings of their respect for peers were among the lowest 
of all items (average 3*8 on a 5-point scale)* and these were most pronounced 
at the elementary level. Similar findings were docurented 1n the Provincial 
Policy Review (1980) where student-student conflict was classified as the most 
frequent form of misbehaviours particularly among the younger students. These 
findings raise even more concerns when compared with the high priority (rank 

o 
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position number 1) placed on this item by taachers. Does this reflect a 
difficulty for educators In teaching "values", and If so, is this because of 
inadequate training or the inherent advanced level of cognitive reasoning 
required of students? Another possibility % that the transmission of these 
values Is dependent on parental and societal support. Parents surveyed in 
this study rated students' behaviour toward peers as sixth in Importance out 
of nine goal choices* 

(2) Students' behaviour toward supply staff also received relatively 
low ratings (3,8), Many factors may contribute to this situation including: 
a traditionally negative Image by students of supply teachers, students* 
reaction (particularly at the secondary level) to missing lessons, or the 
problem that supply teachers have In being prepared to teach a wide range of 
topics on very short notice* The situation may be especlany disconcerting at 
present because supposedly, the quallt/ of supply teachers should be at Its 
peak (with the availability of highly motivated, young teachers who have been 
unable to secure permanent positions), and perhaps because of an Increased 
demand for supply teachers due to higher staff absences caused by teacher 
"burn-out", 

(3) The poor ratings received by Grade 10 students have been discussed 
on page 57, 

(4) Although on the one hand, it may be reassuring that the mmbers are 
not higher, one cannot Ignore the fact that teachers rated nine per cent of 
the students as being poorly self-disciplined regarding school ratters. This 
figure compares with data ^rom past studies which have Indicated that between 
10 and 15 per cent of students are the source of school disruptlveness (lanni, 
1979; Holmes, 1980). Forty-two per cent of the parents of these students 
submitted ratings for their children; these reflected some agreement with the 
teachers, although generally were not as severe* These differences between 
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parental and teacher ratings will be discussed later. 

A particular aspect of concern regarding these more disruptive students 
was their own rating of self-worth. This was the only item for which they (or 
any group) rated their behaviour at a higher level than that for the overall 
sample group (4.2 versus 4,1), Similarly, higher ratings for vocational 
(average 4.5) versus collegiate (average 4.1) and secondary (average 4.3) 
students were observed. Do these students display a hard outer shell to 
protect against internal insecurily and conflicts? Interestingly, even lower 
ratings of self-worth were recorded by ASE students (average 4,0). Teachers 
of vocational and ASE students responded with comparatively lo^v scores 
(average 3.75 and 3.8 respectively). Further studies may shed light on the 
reasons for these differences. 

How did the responses regarding students' actual behaviour compare to the 
expectations or goals of each of the groups surveyed? 

The results indicated "that an Inverse relationship exists between the 
best and v/orst bthaviours displayed by students and the importance placed upon 
each of these behaviours surveyed as goals". Therefore * where students 
received the highest ratings (i.e., deportment and punctuality), these items 
were placed lowest for goal preference; and where students' behaviour was 
rated lowest (concern for peers), a high rating for goal importance was 
recorded. One way of accounting for this finding is to assume that, where 
students have been perceived as having positive behaviour patterns, the 
importance of imphasizing that goal becomes minimized. 

Although the trend of behavioural and goal mis-match1ng indicated above 
was reasonably consistent across groups, one exception in particular should be 
pointed out. Parents* goal ranking of students* respect for peers was 

/ 
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remarkably lower than the rankings provided by other groups. Perhaps parents 
do not regard this behaviour as a goal of education, or a responsibility which 
should be adopted by schools to teach. This is discrepant with the views 
expressed by teachers who ranked this behaviour as number one in priority 
toward the achievement of good discipline. Obviously an exchange of ideas on 
this issue is necessary between parents and educators. 

What sources of information were used by teachers to gain knowledge about 
student self-discipline? 

The most useful sources of information were discussions with educators 

and personal experiences. Although support services and in-service programs 

were reportedly used by approximately one-third of the teachers, unfavourable 

ratings were received about the usefulness of the In-service workshops. Other 

sources are reported on page 48 and in Appendix C, 

What were the successful methods used by teachers to teach/foster self» 
discipline In their students? 

Informal class discussion was regarded generally as the most favourable 

technique, followed by example and modelling for secondary school teachers and 

behaviour modification for elementary school teachers* Other methods are 

reported on page 48 and in Appendix D* 

What were the successful methods used by teachers to prevent vandalism by 
their students? 

The most successful methods reported were a clear statement of the rules 
and informal class discussions. Thirty-six per cent of teachers responded 
that they had had success with students participating in damage repair, and 27 
per cent of secondary school teachers reported success with student cash 
repayment programs* Other methods are reported on page 51 and in 
Appendix I, 
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RecQnmendati ons : 

1* That this report be made avanable to all constituents who participated in 
the study: students, parents^ teaching staffs and non-teaching staff. 
Principals should be encouraged to discuss the findings with all groupSt 
particularly with parents, where differences regarding goal priorities may 
exist. Teachers should be made aware of the resources compiled in the 
appendices of the report, 
2* That consideration be given to the general decrease of ratings from Grade 
3 to Grade 10. Special attention should be directed at trying to 
understand the problems of Grade 10 students by investigating other 
studies which have been conducted (epg., CEnsS self-esteem report and 
reviews of senior public and vocational schools) and reviewing relevant 
aspects of the Grade 10 curriculun (e*g,s values education). 
3, (i) That the Personnel nepartment, through the Program nepartnent^ 

provide! in-service training for occasional teachers where part of 
the in-service program is allotted to the design and dissemination of 
"emergency packages" for use by these teachers. (It is suggested 
that these packages be used only when the day book is not prepared or 
ready for the occasional teacher, and that their function may best be 
realized at the elementary and intermediate school levels.) 
(ii) That it be considered the responsibility of individual schools to 
assess their own situations with respect to occasional teachers and 
to make appropriate changes where necessary. 
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4, That, due to the apparent success Of Initial In-service workshnps for 
non-teaching personnel, consideration be given to their continuation and 
expansion. Further integration of non-teaching personnel as nenbers of 
the school staff tean is suggested* 

5, That i rnproverrtent of in-service prograns for teachers regarding 
self-discipline be considered. Special consideration should be given to 
designing methods for coping with the students who were Identified In this 
study as being disruptive (9 per cent of the student body)* 




REFERENCES 



Holmes, M. Discipline: Public concern and private apathy. Teacher Education. 
October. 1980, (17), 14, — ' 

lanni, F, and Reuss=Iann1, E, School crime and the social order of the 
school. IRCD Bulletin . 1979, U (1), P- 2-11 

Ministry of Education (Ontario), Secondary Education Review Project , Toronto, 



Newsletter of Phi Delta Kappa's Centre on Evaluation^ Development, and Research 
Practical applications of research. Discipline: An ov erview. 
Bloomington, Indiana: September, 1981, 4 (1), p, N4 

Provincial Policy Review (Ontario) . For the Board of Education for the 
Borough of Scarborough, October, 1980, 

Report of the Ontario Task Force on Vandalism. Vandalism: Responses and 
Responsibilities . Toronto : Queen ' s Park Pri nter", October ," 1981 

Rutter, M,, Maughan, B., Mortlmore, P,, and Ousten, J. Fifteen thousand 
hours , London: Open Books, 1979. 

Shulman, R. and Dilling, H. j. Discipline survey: The Scarborough study 

1981-82. Scarborough, Ontario: Research Centre,' The Board of Fducatlon 
for Borough of Scarborough, 1982. 



75 



67 



ERIC 



APPENDIX A 
Questionnaires 



76 



ERIC 



CEDSS DISCIPLINE AND VANDALISM 
STUDENT QUESTIONNAIRE 



PLEASE TEAR OFF THIS PAGE 
BEFORE YOU RETURN THE QUESTIONNAIRE 



11 



CEDSS DISCIPLINE AND VANOALISH STUDENT QUESTIOHIIAIRE 



For office use 



iJ U] 



PART A. I. School name: 



2, Ee 



ex; 



boy. . 



girl, 



3. Grade; 



[M 

[8.91 



PARn. Bead mh of the Bmkmm helm md then oMe the mrd to ths vight that says km aftm you 

hihaiM ov feel this mii> i,s 
- (1) 



I When my friend gets upset, I get upset too. 



km SoiiiitimBS Always 



2. I get upset when soiione in my class is treated unfairly. Never Sometimes 



m] 
m 



3. Good manners are important when I'm with my friends. 



4. Good flianners are iiiiportant when I'm with my teacher. 



Nevar Sometimes Always [12] 



lever Sometimes Always [13] 



5. Good manners are important when rm with the people in the office. . . ^mr Soiiietiiiies Always [Go to 15] 



6. Good manners are important when I'm with the caretaker Never Sooietimes Always 



h Good manners are important when I'm with a supply teacher. ...... Never Sometimes Always []?] 



8, I try to do what my teacher tells nie to do. 



Never Soinetimes Always []i 



9. I try to follow school rules , Never Sonietiines Always f 19' 



10. I have picked up paper in the schoolyard without soiiieome 
asking me 

ERIC 



I i * • i i 



■ < > i ■ i ■ i I I * 



• » • i I i , I , 



Never Sometioies Always 



[Go to 21] 
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0) (2) 

11, It upsets me when a school radw is broken Never Soietiies 

12, 1 try to look after ly school S„tj„5; 

13, lit I learn in school is ipiportant to le Ne»er Sometimes 

14, It IS important to me that I finish my schoolwork Haver Sometijes 

15, My schoolwork is done as well is I can Never Somitimes 



16, When I break somethingj I shoyld pay for it, 



Never Sofnetiiiies 



si 



Ilike myself 



18. If I had the choices I raid go to school claan and 
well -dressed. . 



i > • I » 



9 i f ! • • i 



. . . iver Soinetifiies 



■ . . , . Never Sometimes 

19, Do you ever stay away from school when you are NOT sick? Never Sometimes 

20, I try to be on time for school. lever Somitimes 
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CEDSS DISCIPLINE AND VANDALISM 

STUDENT QUESTIONNAIRE 



PLEASE TEAR OFF THIS PAGE 
BEFORE YOU RETURN THE QUESTIONNAIRE 
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CEDSS DISCiPLINE AND VANDALISH STUDENT iUESTiONNAIRE 




3 


1 


m 











For office usi 



[1 = ^J 



PART A . 1. School nanis! 

2, Sex: boy 

3. Grade: 06 



(1) girl 



(2) 



11] 



PA£|. Em is a list of sMmmts, Emd saoh om Gmfutty and ihm ewdg tk wod to tk rigU ikt 
saijs how ofim you hehave of fml Ms way, 



It upsets nii when someone does something that 
upsets my friend. . , 



si 
si 



2. It upsets me when soTieone is treated unfairly. . . . N 



3- Good manners are ifuportant when I'm with my 
friends , , . . 



(1) (2) (3) [k] (5) 

Never Rarely Sometimes Often Always [10] 

ever Rarely Sometimes Often Always [11] 

^ever Rarely Sometimes Often Always [12 



k. Good manners are important when I'm with my 
teacher , 



i f f i * * * * i 



5. Good manners are important when I'm with the 
people in the office 



liliiiiiliiliii 



km Rarely Sometimes Often Always [13 



[Go to 

ever Rarely Sometimes Often Always 15] 

6. Good manners are important when I'm with a caretaker. Never Rarely Sometimes Often Always []6] 

], Good manners are important when I'm with a 

supply teacher, fjever Rarely Sometimes Often Always []]] 



8. I try to do what my teacher tells me to do. . 
o 
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Wever Rarely Sometimis Often Always [1$ 

14 : • 



% I try to follow school rulfes, 



f i f I I f i 



Never 



flarely SOTttimes Often Always [13 ^ 



10. I have picked up paper in the school yard 
without someone asking me. . . , 



> > i i > ) i 



[Go to 

^iver Rareiy Sometimes Often Always 21] 



11, It upsets me when a school window is broken. Never Rarely Somitimis Often Always [22] 



12, I feel that school property, in a sense, 
belongs to me, 

i*iifil!ii«i* i 



teer Rarely Sometimes Often Always [ 23 ] 



13. School and educition are Important, , , 



^iver Rarely Sgmitlmes Often Always [ 24 ] 



\k. Homework is important, 



Never Rarely Sometimes Often Always [ 25 ] 



15. Hy school work is done as well as 1 can, ..... Mever Rarely Sometimes Often Always [ 26 ] 



16. When I break something I expect to pay for it, 



^ever Rarely Sometimes Often Always [ 27 ] 



17. I like myself 



I I I B I < i i 



^ever Rarely Sometimes Often Always [ 28 ] 



13. If I had the choice, i would go to school clean 
and well dressed , 



lever Rarely Sometimes Often Always [ 29 ] 



13< i 90 to school except when I am sick, 



^ever Rarely Sometimes Often Always [ 30 ] 



20. I try to be on time for school Never Rarely Sometimis Often Always [31] 
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THE BOARD OF EDUCATION FOR THE BOROUGH OF SCARBOROUGH 

February 8, 1982 



Dear Studanti 

The Scarborough Board of Education has been involved during the past two years in a special evaluation 
project called CIDSS (Co-operitive Evaluation and Dsvelopiint of the Scarborough School Syatim), Today on "CEDSS Day", 
a nuibar of studsnti and staff in nany Scarborough schools, and also some parents , will be asked to participate in pro= 
viding necessary information about our system, 

You have been selected randomly (as well as your parents/guardian and one of your teicliirs) to answer a 
questionnaire from the GEDSS Discipline and Vandalism sub-comittee, Your co-operation is important so that a completi 
picture can be obtained. Please do the following: 

1. Answer each question as quickly and honestly as you can. 
Rimeiber, this is NOT a test, 

2, After you completi all questions, tear off this front page 
^ so that you can not be identified, Do not put your name on 

the questionnaire, 

"3, Finally, place the questionnaire in the attached envelope 
and return to the designated location in your school, 

Thank you in advance for your help, 



PLEASE NOTE! 

The nuibers in brackets at the eKtreme right margin of the questionnaire are for office use only. 




J. J. Mt 
Assistant Director 
of Educaticn 



J.P, McLoughlin, 
Superintendent of Student 
and Coniunity Services 
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CEDSS DISCIPLINE Afjp VAHDAL I SH - STUDENT (QUESTIONNAIRE 



[14] 



3 


2 


[5,6] 









PART A . 1, School name; 

2. Sex! malt 



(1) 



female 



n 

f i I I i I I i i 



(2) 



3. Orade; (pleasa circle) OO, 10, or 12 



[7] 
[8,9] 



Ml' nme mmsr m foUming qmsUmB kj omWig ths mi to m ngU that kBmbm ^^oftlm 
^' 130 you ''put down" other Students? 

2. Do you respect the rights of other students? , . . 

3. Do you listen to and consider other students' 
points of viiw? 



***ii!lfiill 



! ! I • i 



kt Do you show courtesy toward your own teachers? 

5. Do you show courtesy toward other teaching staff 
in your school? 

6. Do you show courtesy toward the office staff in 
your sc 



■till. 



« « t « « 



7. Do you show courtesy toward the caretakers In 
your school? 



* i ! 1 



• ■Is 



8, Do you show courtesy toward supply teachirs? . . . 
% Do you follow the instructions of your teachers? 

10, Do you follow school rules? 

11, Do you show respect for the property of other 
""dents? 

12, Do you show respect for school property? . 



iJever 



Rarely Sof 


Hitlfnes Often 


A 1 V ^ 

n ! ne ¥ 3 


barely Sor 


mVimi Of tin 


Always 


barely Sop 


istimas Often 


Always 


Rarely Sor 


netimes Often 


Always 


Raraly £00 


letiiiiis Often 


Always 


barely Son 


latinies Often 


Always 


yraly Sofr 


etinies Often 


Always 


barely Son" 


etimes Often 


Always 


iarely Som 


itiniis Often 


Always 


J rely Sofn 


etifiies Often 


Always 


arely Som 


etinies Often 


Always 



I t i ! 



1]. Do you come to class prepared and equipped 
to learn? 
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nm Rarely Soiiietlmes Often Always 



'lever Rarely Sometimis Often Always 
(!) (2) (3) ik) (S) 



[10] 

tm 

[12] 

[13] 

Uk] 
[IS] 
[IS] 

m 

[18] 
[IS] 

[20] 
[21] 

[Go to2i| 1 
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(1) 


il) (3) 




(5) 




1^, Do yoy do class assignmints as well as you can? . 


, . Navir 


Rarely Soiiietifiiei 


often 


Always 


[Go to li] 


IS, Do you like yourself? 


. . Nsvir 


Rarely SonietifHii 


Often 


Always 


ik to 2S] 


16. Do you come to school appropriitely dressed? . . 


. , Never 


Rarely Sometinies 


Often 


Always 


[23] 


17. Oo you attend school regularly? 


, . Never 


Rarsiy .Jofnetlmes 


Often 


Always 


[30] 


li. Do you attend, classes on time? 


, . Never 


Rarely Sofnetifuss 


Often 


Always 


[31] 




. . Never 


Rarely SomitiniiS 


Often 


Always 


[32] 



20. Would you describe yoursilf as a person who has 
consideration and respect for people and 
property at school and a concern about your 

school work and education? Never Rarely Sooietimes Often Always [33] 

PART C. 

Tk foUmng is a M of Bom gods and ^jBoiUBS mUd to god UBoi^m. First, red all nine of thm, 
ad thm put a okok mk U) ImiM iMoh pu fml m ik most mpovtmt, 











[Go to 


1, To show concern for the feelings, needs, and rights of other stu 






(1) 


35] 


2. To show respect and courtesy toward teachers and other adults in 






(1) 


m 


3, To follow school and classroom rules, , , , 


• ••llllllitlllipll 




(1) 


m 


i To show respect for school property and the property of others. 


illiilllilillliill 




(1) 


[3B] 


5, To prepire for, and complete, school assignmints as well as poss 


ib^Bi iiiiiiiliilliti 




(1) 


[39] 


L To accept responsibility for decisions 


it(!llifiiiiiii>ll 


I 


(1) 










(1) 


i^i] 


'8, To attend school clean and appropriately dressed 


iiiiilfiPf*ititi«9 




(1) 




9. To ittend school and classei regularly and on time 


iiiiiilillili^l - 111 




(1) 


[^3] 


10, Others: 






(1) 


[kk] 
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Utm O! EDUCATION FOR THE BOROUGH OF SCMBOROUGH 



hhm h 1982 



Dear Parenc or Guardian: 

The Scarborough Board of Station, ; in eo-flpiratlon with thi Ontario Ministry of ikcm, k as basn ■ 
involvsd durlni the past two yeirl lyDnductltng a systii-wide ivaluation and devilopMnt mkmtit led CEDSS 
(Co^opiratlva Evaluation and DeveJopii of th* e Scarhorouih School Systei). You are being mt^ a. ow to pro- 
vide soii final details in a long PtoKss of isafonation collecting, 

By a process of randoy^, yoUtr child (noted at the bottoi) has been salactea cofespon^d to a 
questlonnairs froi the CED8S DiSclPIliind \fitendalisn Suh-conittee. One of the objectivei of tllssu^. comlttee 
is to invistigate iliilaritlgs and differences concerning issues of discipllni and vandaliia ainoi| stud^ents, their 
parents, chair teachers and the mpimH tin their schools. Thirsfora, for each student sgWed, ^Tatings will 
be obtained fron the student, cheit fitint/guatedian, one of their teachers, and in the elenieiitai|schoo:Us possibly 
froi support staff. Each questioonilK returned will be anonpous. Individual students will nik Id^^ntified- " 
results will be raported by gradg ' 

As you see, your input is mimtj mo obtain a conipleti picture for the sub-comittgi, hds^ you please 
co-operate by doing the following! 

L Respond to this questioiiniiri y hon^scly as you can, 

2. After coipliting the queatliiiiiri, tolM OFF THIS FRONT PAGE so that 
confidentiality is assufei, 

3. Place the cofflpleted quiitioiaire ifi the envilope provided and return as 
soon as possibli, 

Thank you in advanci for your co-opsi^ation, 
PLEASE NOTEi 

The nufflbers in brackets at tie extrtoe right largin of the questionnaire are for dhiim Otely. 



J.J. Watt. 

Assistant Dirictor mm^. 
of Education g g Supet intfflimt of Student 

^'^^ Co^giity Services 



CEBSS DISCIPLINE MO WMIISN • PARENT QOESTiONMIRE 



[141 



[5,6] 



P^. 1. UkiQQ] name : 
I, of student! 



nale 



(1) 



[2] 



3. Era ds; (pieasi circle) 03, 06 or 08 



[7] 



PW. P^fissi mmr th follomg qumtions by cirolif th mri to « the nght that ksonbes hm oftm 
^oup ck^iUMms this m'^, 



te your clii! d: 


(1) 


it) 


(3) 


w 


(5) 


(6) 




shhow GOnclf^if) for the feelings of oEhar 

UUginLbi • . , f i i * i . . . i . i i 




f^ir? ly 


Sofnet ini8S 


Urten 


Always 


Don t Know 


finl 

m 




i HEver 


^^ii? ly 


jufneL i Mies 


uiLin 


Always 


Uon I Know 


Uu 


£) shDw courts ; sy toward other students? 


. llever 


ly 


Sofnetimes 


Often 


Always 


Don't Know 


[12] 


te your chiM: 
















ahhow courtsssy toward his/her teachers(s)l . , . , 


, fliver 


kft' ly 


Sometifnes 


Often 


Always 


Don't Know 


[13] 


t) follow the instructions of his/hsr teacher(s)? , 


, Uiver 


RarCly 


Sofnetinies 


Often 


Always 


Don't Know 


[Go to 
18] 


c| follow schQGsl rules? 


> km 


Hariri y 


SofDe times 


Often 


Always 


Don't Know 


[IS] 


teyour chilcd show nspict for: 
















altiia property of other itudenti? 


, ilevir 




Sofnetinies 


Often 


Alwiys 


Don't Know 


[20] 


school property? 


, Never 


Rsr^fey 


SoHietlriiei 


Often 


Always 


Don't Know 


[21] 



■ 2 ' 

k. flois your child; (l) 
■ ■ a) fo to elasssi pripared and eqijippid to leirn? . . , figygr 
b) do class assipenti as will as he/shs can! , . . , Never 

5. is your child willing to accept the consequencis of 
his/her own actions regarding school rnattersl .... Niver 

i. How do you perceive your child's sense of 
self-worth! Does hi/she lil<e him/herself? Never 

I Does your child attend school appropriately dressed? . ijever 

3i Does your child: 

a) attend school regularly? Never 

b) attend classes punctually? ............ Never 

c) (for fmmts of S'lteinti only} 

^l^"es? , flevgr 

9. Would you describe your child as "self'disciplined" 
regarding school matters? Never 



(2) (3) m 

barely Soiiiitirnes Often 

Rarely Somitimes Often 

barely Sofnetimes Often 

barely Sometimes Often 

Rarely Sometimes Often 

Ririly Sometlniii Often 

Rarely Sometimis Often 

Rarely Sometimes Often 

Rarely Sometimes Often 



(5) (« 

\M to 

Always Don't to 2^ 
[Oo to 

Always Don't Know 26] 
Always Don't Know [2J] 

Always Don't Know [28] 
Always Don't Know [29] 

Always Don't Know [30] 
Always Don't Know [31] 

Always Don't Know ^^^^ 
Always Don't Know [33] 
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PARTO. 



Th$ foUmkg i$ a Ust of m loaU md dbjBQtms mktd to poi Msovflm. first, md all mm of th 
thm put d okok tmk f/j kiih £ MA feel m tk mst mponm. 



1 i f f » 



• * • * • i i » * • * 



(1) 
(1) 
(1) 



concern for tha feelings, needs, and rights of other itudents. ..... 

2. To show respict and CQurtesy toward teaehers and other adults in the school . f~|(l) 

3. To follow school and classroom rulei 

k. To show respect for school property ind the property of otheri, 

5. To prepare for, md cofnpletej school assignments as well as possible, . . , , 

6, To accept respensibillty for decisions,: 

. ?i To achieve a positive feeling about Oneself . 

SO 

^ 8. To attend school clean and appropriately dressed. . 

9* To attend school and classes regularly and on time, 

10. Others! 



(1) 
(1) 
(1) 



[37] 
[33] 
[39] 



m 
mi 
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' mcmm for mi borough of Scarborough 



February 8, 1962 



Dear Parent or Guardian; 



MM rin^ the past twi, , h mdvstlng « systii-side eviction and devilopim proiict en itlad CED5S 

; « k'"!""' .-^th. Scarborough School Sy«a»), You arAain/ap rSlc ^l « t ■ 
VIM soie tinai detsils in > to.| pisu^a of infomation collecting, — 



n„p«),™ f 'f"""!?' ywi child (MUd at the h,ttoi) hai bwn sikcted to respond to a 

r SLS'^M ^ 1 *^ »' »f thia iL-i tee 

r t, "i^'iPli"^ ™i "»8 students, their 

in ts the r teachers and the s^rt staff in their ichools, Ihewfore, for each student sele ted ra ta » 1 



e co-operate 



can, 



li Respond to this questionnaire as honeitly as you 

2. After complstini the questlonnairi, TEAR OFF THIS FRONT PAGE so that 
"igntiality is aisured, 



3i Place the completed questionnaire in the envelope provided and riturn 
soon as pdssible, 



as 



Thank you in advgnca for your co-operation. 
PLEA3I rail 

The numbers in brackets at the extreie right iar|in of the questionnaire are for office use 



J.J. Watt. 
Assistant Director 

of Education ' ^ J. P. McLouihlin, 

Buperintendent of Btudent 



ErJc ' lOl t^OMity Services 
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CEDSS DISCIPLINE AND WN5AIISH • PARENT UOESTIOfflAIRE 



PART A. 1. School naina : 



2, Sax of student! mU 

3. Grade- (pliasi cifcia) ID or 12 



femals , 



(2) 



[7]- 
[8-9] 



PARI j_, PUm msWBT m jollomni qumions % q%t 


oUng m u 


wvd to ^ 


s right that 


d^scnb 


sfi hm oftm 




^ouF Mid helmm thw my, 
1. Does your child; 


(1) 


(2) 


(3) 


[k] 


(5) 


(6) 




a) show concern for tha feelings of other 
students? , 


, . Never 


Rarely 


Sometimes 


Often 


Always 


Don't Know 


[19] 
[11] 


b) respect the rights of other students? .... 


, . Never 


Rarely 


Sometimes 


Often 


Always 


Don't Know 


c) show courtesy toward other students? . , . . 


, , Never 


Rarely 


Sometimes 


Often 


Always 


Don't Know 


[12] 


2, Does your child; 
















a) show courtesy toward his/her teachere(s)? . . . 


. , Never 


Rarely 


Sometimes 


Often 


Always 


Don't Know 


[13] 


b) follow the instructions of his/her teacher(s)? 


* Never 


Rarely 


Sometimes 


Often 


Always 


Don't Know 


[Go to 
18] 


c) follow school rules? 


. Never 


Rarely 


Sometimes 


Often 


Always 


Don't Know 


[19] 


3. Does your child show respect fori 
















a) the property of other students? 


. Never 


Rarely 


Sometimes 


Often 


Always 


Don't Know 


[20] 


b) school property? . 


i Never 


Rarely 


Sometimes 


Often 


Always 


DiJDn't Know 


[21] 



er|cKi3 
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i Does your Chi Idi (1) (2) (3) [k] (5) (6) 

I 1) go to claisiS pripared ind equipped to Iiarn? . . . ^mr Rarely iomtm, Often Always Don't kJ^^ 

b)doelisiisiigniiigntsasw6llishe/shacin? hm Rarely Sometimis Often Always Don't ta^^^^O 

26] 

Is your child willing to accept the consequencis of 

his/her own actions regarding ichool mittars? , . , . Mever Rarely Sometimes Often Always Pon'tta [2?! 

6, How do you perceive your ciiild'i sense of ~ 



salf-worthi te ha/she like him/harself? ...... Never Rarely Sometimis Often Alwiyi Don't ta [28] 

I Dofi your child attend school appropriately dressed? , Never Rarely Sometimes Often Always Don't km [23] 
3, Does your child: 

a) attend school regularly? , . ^ever Rarely Sometimes Often Always Don't to [3O] 

b) attend claisei punctually? Never Rarely Sometimes Often Always Don't to [3I] 

c) sicip classes? Never Rarely Soiiietimes Often Always Don't to [ji] 

9. Would you describe your child as "self-disciplined" 

regarding school matters? Never Rarely Sometimes Often Always Don't to [33] 



106 

m 105 



- 3 - 

rill foUodng ti a Ikt of som pis mi oh^mtms nUisi to poi Iseip^feii, Umt^ md all mm of tte, 
ad tkn put a oheok mrk (^} hiiii ik I yi^ioh you ful m the mii w^of^^t. 



1, To ihow concern for the fieliopj ngidSj and rights of other studeoti, . • > 



2. To show respect and courtesf toward teic^tiers and other adults in ttieschO'^1 






3, To follow lehool and elissm rulei, , 




(1) 


[37] 


k> To show respect for school property and the property of others 




(1) 


[3BJ 


5, To prepare for^ and eomplitii iehool issagninents as well as possible, 




(1) 


m 


L To accept responsibility for kisions,, 




(1) 


im 


]> To achieve a positive fiilligabQut oneitelf 

W 




(1) 


ik]] 


B. To attend school clean and ippropriitgiy dressed * 




(1) 


iki] 


9. To attend school and claisef regularly aifcid on time , 




ID 


mi 


10, Others: 




(1) 


m 





THE mm OF EDUCATION FOR THE BOROUGH 0! SCARBOROUGH 



February 8, 1982 



Dear Teacliiri 

Thi Scarborough Board of Educatioa, in co-opiratlon with the Ontario Ministry of Education ^ has been 
involved during the past two years in conducting a systei-widi evaluation and developient project entitlid CEDSS 
(Co-oparativa Evaluation and Developient ef the Scarborough School Syitiffl), Today, "CIDSB Day" rapresents the 
cukitiation of efforts to gather infomation about the seven areas of evaluation which have been idantified during 
the early staps of this project. 

By a process of randoi saiplingj one of your students (possibly more) has been selected to respond to a 
questlonnaira from the CEDSS Discipline and Vandalisi sub-coininittae. One of the objectives of this sub-coinittee is 
to investigate siniilarities and differences concerning issues of discipline and vindallsi among students , their 
teachers, their parents, and the support staff in their schools. A second objective of the coniinittea is to Invistigata 
sources of infomiation and methods of teaching/fostering self-discipline, and preventing vandalisi aiongst students. 

To help in obtaining this information, you are kindly requested to do the following! 

L Respond to Parts A and B of the questionnaire for the student identified on the label of this letter. 

2. Complete Parts Cj D, 1, and F. Each questionnaire should require no iore than 10 minutes. 

3. If more than one of your students has been chosen, DO NOT RESPOND TO PMS C, D, E, AND ! more than once. 

4. After completing the questionnaire(s), discard this letter so that no Identification of student or 
teacher ia possiblei Confldentiallcy is important. 

""'5, Place coipleted questionnaire(s) in the envelope provided and return to designated location in your school. 
Thank you in advance for your co-operation, 

PLEASE HOTl! 

The numbers in brackets at the extrsie right margin of the questionnaire are for office use only. 

CEDSS Sub Coiinittee 
Discipline and Vandilisi 
Chairman, Pat Hcloughliri, 
Superintendent of Student 
and Coimunity Services. ^ 



CEDES Project Co-ordinator 
j, J. Hatt. 

Assistant Director of Education 




CEOSS DISCIPLINE m VANDAUSH ■ TEACHER OOESTjOmiRE 



PART A. 1. School name: 



2, Sex of student i male 

3, Grade; (plaise circle] 



(1) 



i3 



female 

08 



(2) 



For office usi 



. 3 


3 







PART B, mme msmr the fottmi^ ^sUom hy oMmg tk md to the nght tkt issonbrn how oftm Ms 
s-Mmt hhws Ms ua^, 



I. Does this studant; 
a) show concern for the fealings of other students? , 

N b) respect the rights of other students? 

c) show courtesy toward other students? 



(1) 



2 



ik) (5) 



Never Rarely Sometimes Often Always Don't Know 



Never Rarely Sometimes Often Always Don't Know CH] 
Never Rarely Sometimes Often Always Don't Know [12] 



2, Does this student: 



a) show courtesy toward you? Never Rarely Somitimes Often Always Don't Know [13] 

b) follow your instructions? Never Rarely Sometimes Often Always Don't Know 



c) follow school rules? , 



[Go to 
.18] 

Never Rarely Sometimes Often Always Don't Know W 



3, Doei this student show respect for: 

a) the property of other students? Never Rarely Sometimes Often Always Don't Know M 

b) school property? Never Rarely Sometimii Often Always Don't Know W 
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(1) 

'f. Dois this studinti 

a) coiiii to class prepared and equipped to learn? ^ , Never 

b) do class assignments as well as he/she cini , , , Never 

5. Is this student willing to iccept the consequences 

of his/her own ictions In your class? « . . , , , , , Never 

6, How do you perceive this student's sense of 

self^worth? lie/she likes him/herself Never 

], Does this student come to school clean and 
appropriately clothed? , , . Never 

8, Does this student! 

a) attend school regularly? Never 

b) attend class punctually? Never 

c) (for qmk I temhm only) skip classes? . , , . Never 

9, Would you describe this student as "self-disciplined" 
regarding school matters? Never 

10, What is this studint's Currant Isvel of achieviment 

jn your diss? Fail 



(2) 


(3) 


ik) 


Rarely 


Sometimes 


Often 


Rarely 


Sometiiiies 


Often 


Rarely 


Sofflstimes 


Often 


Rarely 


Sometimes 


Often 


Rarely 


Sometinies 


Often 


Rarely 


Somet imes 


Often 


Rarely 


Sometiines 


Often 


Rarely 


Sometinies 


Often 


Rarely 


Sometimes 


Often 



Very 

Poor Good Good 



(5) (6) 

[Go to 

Always Don't Know ik] 
[Go to 

Always Don't Know 26] 

Always Don't Know [27] 

Always Don't Know ^ [2§] 

Always Don't Know [29] 

Always Don't Know [30] 

Always Don't Know [3I] 

Always Don't Know [32] 

Always Don't Know [33] 

Excellent Don't Know [3^1] 



- 3 . 



ID 
it 



PART C. 



The follmni is a lisi of som gods mi ob^esimB mktei to good Bsmlm. firstj md all nine of tkm, 
and thm p«t a ohm mrk f/J ksim ik | Moh pu feel m th mst wp^ortmi. 



• ! i I • i ■ f i f 



1. To €how concern for the feellngi, needSj and rights of other students 

2, To show respect and courtesy toward teachers and other adults in the school 

3i To follow school and classroom rules. , . . 

k. To show respect for sehool property and the property of others, 

5. To prepare for, and complete, sehool assigninents as well as possible 

S. To accept responsibility for decisions,, 



* J » • I • • ! 



f t < • i I f i » 



* i * i i i i i i f i i t 



i i t t 



1> To achieve a positive feeling about oneself, 

8, To attend school clean and ippropriately dressed. 

3. To attend school and claises regularly and on timei 

10. Othirs; 



□ (0 



(1) 
(1) 



(1) 
(1) 
1(1) 
(1) 
(1) 



tOo to 3 

m 
m 

m 
m 
im 
m 
m 
m 
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FRir 



FART D, 



The foUming u a Ust of mim moes fmn kfomion m^iM sMmt HsoipUne is mMm, 

I In m imi set of horn, mts tk usif^^kesB of my of ik Bmcm you hm ohsM in tk fimt set 
of bomB, aom^ to m foUom^ soale: 1 . EOT mi WEFE , TO. 3 - 4l Wi. 



SOURCES AyAIUiLE 

i) Hiniitry guidelines 

b) Scarborough Curriculum Guidelines and resource booldits , . 

c) Contiet with support services (e.g., social workers, 
psychologists, guidance counsel lors, police youth bureau 

g mentil health workers) 



1. / Check if 
contributed 



2. 



* I * * ■ * I 



* • i i « 



• ill 



d) Discussion with other educators (e.g,, colleagues, school 
administrators, co-ordlnator} .... 

i) In-service progranis (e.g., professional development workshops, 
presentations, newsletters) 



* i i i 



f) Course work for academic qualifications 
i) Personal reading, Please specify. 



» i I • i f 



-h) Pe 
own 



i) Other. Please specify. 



(1) m 

(1) fte] 

(1) an 



(1) m 

(1) [50] 
1) [51] 



(1) [52] 
(1) [53] 



Rati 


i useful 


nes 


X 


3 or 


3 



(1) W] □ 



[55] 



[56] 
[57] 

[se] 

m 

[61 
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PART E. 



nmsu dmk mij of ik follmini mtMB pu hm msi smESSFim to kadi of foster mlf-dimplim in ijou^ stuimk, 

a) Curricular unlE on dlscipjina and behiviour (]) [S2] 

b) Class discussion (informili spontineous) whin an "Issui" occurs (]) [63] 

c) Cliss discussion (formal with lesson plan based on a "case study", fllni, etc,) Q (l) [^ij] 

d) Usi of bihiviour modification techniquiS (]j [55] 

i) Developnient of contracEs with Individua] sEudints (l) 

f) StudtnE participation in dscislon-fflal^ing related to ciissrooni policies , , (l) [i]] 

g) Learning based on txample and modelling 

h) Orhers: 



f i i 4 t 



(1) im 
(I) [69] 



PART f. 



» i ¥ * i 



a) Clair EtiEaniint about rulii rolited to can and raipact for school propirEy and property of othsri. 

b) Cliir stataniant of consequancis for occurrinci of vandal iin) , 

c) Clasi diieuiiions (inforiDalj spontanaous) related to i possibli occurrinca , . , , , , 

d) Class discussions (forniil with lesion plan basid on a '-eaie study"^ fllni, ate J 

e) Studan[ payniant in cash for repair or raplacement , . . , 

f) Parent payniant In cash for repair or raplacemc^nt 

g) Student participation in repairing and/or claming up damaga 

h) linplanantation of studanEp or clasi pride projacts _ . 

I) Curricular unit on vandaliifii , , , . , 

J) Use of bahaviour (tiodipjcation tachnlquei , , » , i . , . 



# i # # # t 



■ ■■■■iiif 



! ! ! i i i 



113 
ERjC k) oiheri! 



! ■ * f » 



ijour alms 






(1) 


m 




(1) 


ill] 




(1) 


in] 




(1) 


im 




(1) 


in 




(1) 


m 




(1) 


im 




(1) 


m 




(1) 


[?8] 




(1) 


[?9] 


□(.) 


[Sol 
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m BOMD OF EDUCATION FOR THE BOROUGH OF SCAMOROUGH 



February 8, 1982 



Dear Teacher j 

The Scarborough Board of Education^ in co-operation with the Ontario Ministry of Educationi has been 
involved durini the past two years in conductin| a systiin-wide evaluation ind developient project entitled GEDBB 
(Co-operative Evaluation and Developient of the Scarborough School Systei), Today, "CEDBS Day" represents the 
culmination of efforts to gather inforiatlon about the seven areas of ivaluation which have been identified during 
the early stagis of this project. 

By a process of randoa saipling, one of your students (possibly lore) has been selected to respond to a 
queitlonnaire froi the CEDSS Discipline and Vandalism sub-comittee, One of the objectives of this sub-coniittee is 
to Investigate slnillarltles and differences concernlni Issues of discipline and vandalism among students , their 
teachers, their parents j and the support staff in their schools. A second objective of the coniittei is to investigate 
sources of information and methods of teaching/fostering self-discipllne,and preventing vandalism aiongst students, 

To help in obtaining this information, you are kindly requested to do the following j 

L Respond to Parts A and B of the questionnaire for the student identified on the label of this letter. 

2, Complete Parts C, D, I, and F, Each questionnaire should riquire no more than 10 minutes. 

3, If more than one of your students has been chosen, DO NOT RESPOND TO PARTS C, D, 1, AND F inore than once, 

4, After completing the questionnaire (s), discard this letter so that no identification of student or 
teacher is possible. Confidentiality is important. 

5, Place completed questionnaire(s) in the envelope provided and return to designated location in your school. 
Thank you in advance for your co=operation. 

PLEASE NOTI; 

The numbers In brackets at the extreme right margin of the questionnaire are for office use only, 

CEDES Sub Committee 
Diicipllna and Vandalism 
Chairman, Pat McLoughlln, 
Superintendent of Student 
and Community Sarvicea, ^22 



CEDES Project Co-ordina£or 
J. J, Watt. 

Assistant Director of Education 
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CEOSS DiSCiPLifjE AND yANDALISH ■ TEACHER ^UESTIOiAIRE 



For office use 



PART A. 1, School ninis: 



2. Ssx of student ! male 

3, Oradi! (pliaie circle) 



(I) 



famale , . . 



(2) 



10 or 12 



PART i. HmBB auBrnv the follomr^ qmBtiom % oimling tU mi to the vight that desQiiks hm often this 
student hhams this m^, 



l-1|j 
[5.6] 



\, Does this StudenE: 


j - 1 

(1) 


(2) (3) 






(6) 




i) show concern for the feelings of other studints? . 


Nevir 


Rirely Sofiietifnis 


Often 


Always 


Don 4 Know 


M 


o 

^ b) respect the rights of other students? 


Havar 


Rarely Sonietifnis 


Often 


Always 


Don't Know 


[11] 


t) show courtesy towird other students? 


Hevar 


Rarily Sometiiiies 


Often 


Always 


Don't Know 


m 


2. Does this Iludint: 














a) sliow courtesy toward you? , 


Never 


Rarely Sometiiiiei 


Often 


Always 


Don't Know 


[13] 


b) follow your instructions! 


Hever 


Rarely Soiiietinias 


Often 


Always 


Don't Know 


[to to 

la] 


c) follow school rules? 


NiVar 


Rarily Sonietiniai 


Often 


Always 


Don't Know 


[19] 


3. Ooes this scudsnt show respfict for: 














a) the property of other students? 


Naver 


Rarely Somitlmei 


Often 


Always 


Don't Know 


M 


b) school propirty? 


Never 


Rarely Sooietiiiies 


Often 


Always 


Don't Know 


[2JJ 


123 










124 





(1) (2) (3) (5) (6) 

Dc^i this studgitti 

a) coirie to class prepared and iqyipped to learn? , . Never Rarely Sometimes OfEy Hlways Don't Know ik] 

fajdodassassignniantiaswellaihsMecini . , , fjtver Rarily Sometinies Qfty Always Don't Know '"^2^]° 

^, Is this student willing to iccipt the coniequencis 

of his/her own actions in your ciasi? Never Rarely Sooiitiiiies OfE^ii Always Don't Know [2 



6, How do you perceive this student 'i sense of 

self-worth? He/shi 11 l<es him/hersc If flever Rarely Sonterimes Ofc^n Always Don't Know [23] 

1> Does this student come to school clem and 

appropriately clothed? _ flever Rarely Sometimes Often Always Don't Know [29] 

o\ 8. Does this student : 

a) attend school reguiarly? , , Never l^arely Sometimes Oftfin Always Don't Know [30] 

bj attend class punctually? Never Rarely Sometinies Often Always Don't Know [31] 

c) (foi^ gmd$ I Umlim onl^) Q\am^ .... Never Rarely Sometimes Oftfiti Always Don't Know [32] 

9. Would you describe this student as "self-disciplined" 

regarding school matters? , , . . . Never Rarely Sometimes Often Always Don't Know [33] 

10. What is this studant'i current level of achievement Very 

in your class? Fill Poor Good Goo^ [xcellent Don't Know [3I1] 



125 
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fm c. 



fill foUomg U a lUt of mi pals mi sijiiyis nUatd to good Hmfiins. first, rmi all mm of th 
(aid thn ]^ut a okok mrk f/j UsUs ihe 3 fml are tk mst iispoTtant. 





To ihow CQncirn for thg figl inss need^ sflJ i^l/ih^e AfkaF ^t^.ij^^t. 




(1) 


[Oo to 35] 


I 


To show rispact and courtssv tows rd tiachrsand otNer adults In rh^qrhnnl 








]. 


To follow school ind ciassroom ru lis ^ 




(1) 


[3?3 


i 


To show rispect for school propir ty and thipropertyi' of others, 




(1) 


[3S] 


r 

5, 


To prepare for, and coinplete, Khm\ asiipints as well as posilbla. 




(1) 


m 




To accepE risponslbillty for dicislons., 




(1) 


im 


J. 


To achliva a posUIvi failing about Dneiilf, , . 




(1) 


m 


1. 


To atiend school clean and ippfopr lately tessd , , ^Ji') 




3. 


To lEtand school and cUssH regularly afidoi ilm, 




(1) 


M 


fl. 


Othirs; 




(1) 


m 



1 



ERIC 



Ml' 

The folloiiing is a list of mnom aouroBs fm Mah infomation ni^Tding Btudwit discipUM is amilabUt 

L In th ^r3t ait of boms^ pkae a oheok mrk bmiis m\j sQumsis} MgH pu fiel has Gontnbutei to 
pw hmlidQB of^ and Bspeotatiom mgaTdin^, studmt sdf'-disGipUnt, 

L In ths Beeond mt of bomSi mk tht usefulneBs of any of the sowcbb you havB ohmked in the first set 
of boms, aemdini to the foUming soaUi 1 s m !TO wmL , I = mmW mm , I = jj WM^ 



SOURCES AVAILAeiE 

a) Hinistry guide] ines 

b) Scarborough Currlcuiun] Guideiinii and risource booklgts 

c) Contact with iupporC services (e,g,, iocial worlcers, 
psychologistii guldanci eounsellon, polics yoiith buriau, 
menEal healEh worlciri) , >. 



o 

09 



d) Discussion with other educators (e.g., colleaguas, school 
adrainistrators, co-ordlnator) 



e) In'servics programs (e.g.^ profesiionil developinent worl^shopSi 
prasentitions, nawslatters) ,. , , , , , 



f) Coursi worlc for acadsmic quallfieacions 

g) Persona] reading. Please specify. 



/ Ghec|( if 
contributed 



2. 



(I) iSh\ 
(1) ftfi] 

(1) ft?] 





(1) M\ 




(1) M\ 




(1) [SO] 




(1) [31] 



^ate us 


eful 


nis 


i; 


2 


or 


3 



□ 



[3 

m 
m 



15 

[§8] 
[53] 

[61 



h) Personil e^cperience (e.g., dlscusiion with fainily and friends, 
own ideas) 

i) Other* Please specify. 



(1) [32] 
B3] 



129 
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130 



mi L 



HiQSi ckel; m\j of tk follomni mMs ijou haw usd SVCCESSFim to imol] fo;; 


Liii' mlf-i 


Uoiplm in mm* stu 




i) Curricular unit on discipline and behiviour .. 


f f i i i 


• • i I f 




(1) 


m 


b) Clasi diseusiion (inforniil, spontaneous) whin an ''issue" occurs 


{ • » i ( 


• ■ i i i 




(1) 


i^i] 


c) Class dlseuision (forniil with lesson plan bisid on a "case study", film, itc). 


! t ■ i • 


■ * i i • 




(1) 


m 


d) Dsn of behaviour modification techniques .... _ 


f * i 1 ■ 


i ! » ■ • 




(1) 


im 


e) Oivelopment of contracts with individual students . . . ' ... 


••ill 





□ 


(1) 


m] 


f) SEudeni participation in deeision-inaking related to classroom policies .... 


» i « t « 


• } i • i 




(1) 




g) Learning based on example and modelling , . , 




' i i f • 




(1) 




hj flthersi 








(1) 





PART F. 



g «^ 


me disck my of tk folMni mthois ijm ham used SUCmmu to pevent vm 


(lUm hj BtudmtB in ijouv dcml 




a) 


Clear statenient about rules related to care and respect for school property and property of others, 




(1) 


[?o] 


b) 


Clear statement of consequences for occurrence of vandalism 






(1) 


[71] 


c) 


Class discussions (informal, spontaneous) related to a possible occurrence 






(1) 


D2] 


d) 


Class discussions (formal with lesson plan based on a "case study", film, etc.) 






(1) 


im 


i) 


Student payment in cash for repair or replaceraint . 


• ' • ! i • 1 < 1 • 




(!) 


m 


f) 


Parent payment in cash for repair or replacement 


'•'•■»•*• i 




(1) 


m 


9) 


Student participation In repairing and/or cleaning up damage 


i i • i i i i ■ i i 




(1) 


im 


h) 


IfflpUmentition of student, or class pride projects 


• » • 9 f f 1 t C i 




(1) 


m 


i) 


Cufricujar unit on vandalism 


* * > i i i f i i 




(1) 


im 


131 i) 


Use of behiviour modification techniques . , . - . 

1 '''•'*»**iiil itiiii 


! > t i t i I i i 




(I) 





Dear Office Staff /Caretaker; 



The Scarborough Board of Educition, in co-operation with the Ontario Ministry of Educationi has biin 
involved during the past two years in conducting a systeiii-wide evaluation and developient project entitled CEDSS 
(Co-operative Evaluation and Developient of the Scarborough School Systein). Today; "CEDSS Day" represent:, the 
culmination of efforts co gather informtioii about the seven areas of evaluation which have been idintifiid during 
the early atages of thia project, 

A number of atudints in your school, as well as their parents and teachers ^ have been randoinly chosen to 
participate in a study disipid by the CEDSS Mscipline and Vandallsin sub-coimittee. One of the objectives of this 
sub-coinittee is to investigate simlarities and differences concerning issues of discipline and vandalisi iinong 
students, parents , teachers and support staff, To help in obtaining this infomiation, you are kindly requisted to 
do the following; 

1. Respond to Parts A and B of the questionniire for the student identified on the label 
of this letter, (If you do not know a student, possibly referring to a class picture 
would help in recoinltlonj otherwise return the questionnaire and mark it "don't know 
this student",) 

2. If you have been asked to complete more than one questionnaire, ONLY RESPOND TO PART C ONCE PER GRADE. 

3, After corapletini the questionnaire, discard this letter so that no Identification of student 
is poaaible. AIL RESULTS REPORTED WILL BE ANONYMOUS, the sub-coniittee is interested in 
analysis by grade level only, 

4, Place completed questionnaires in envelope provided and return to; CEDSS RESEARCH CENTRE OFFICE, 

WILLIAM TREDWAY JUNIOR P.S. 

Thank you in advance for your co-operation, 
PLEASE WE; 

The numbirs in brackits at the extreme right margin of the questionnaire are for office use only. 



^' J' J. P. McLoughlin, 

Assistant Director Supirinteiidint of Student 

°^ ^'^'ication, gjj^ gQjj^yjji^^ 3g^.^^^gg^ 
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CEDSS DiiCIPLiNE AND VANDAL iSH CARETAKER QUESTIONNAIRE 



[ For office usy ] 



3 5 



[5,6] 



PART A. I, Scliooi nanii: 



2. Sex of student; male 



(I) feriial 



(2) 



3, Grade; (plaisa circli) 03 06 08 



[Go to 
S,9] 



PART 6. Hmm msmr the follomg questionB bij oin 
Otis chiU bekms this ug^, 


(1) 


wvd to 


tk right tki ikm 


ihs hm 
(5) 


oftm 




i. Does this studenC: 














(a) show concern for the feelings of other studentst 


Never 


Rarely 


Somet lilies Often 


Always 


Don't know 


[10] 


J (b) mpm the righti of other students? . , . . 


Never 


Rarely 


Soinetiniei Often 


Always 


Don't know 


[11] 


(c) show courtesy toward other siydents? . , , . . 


Never 


Rarely 


Sonii tinier Often 


Always 


Don't know 


[12] 


2, Ooii this student; 














(a) show courtesy toward you? 

(b) follow your instructions? . , , , , 


(lever 
flever 


Rarely 
Rarely 


SoiDetinias Often 
Sonietimes Often 


Always 
Always 


Don'i know 
Don't know 


[Go to 
16] 

[Go to 
18] 


3, Does this student show respect for school property? 


Never 


Raraly 


Somatlnias Often 


Always 


Don't Know 


[Go to 



^. Is this student willing to accept the consequences 
of hii/her Own actions? 



Never Rarely Soiiietinies Often 



[Go to 

Alwiys Don't Know ^j] 



136 



5, How do you perceive this student's sense of self- 

worilil Does he/she lil^e him/hirself» . , {^iver 



Rarely SooiaEiiiies Often Always Don't know [28] 



i Does this sludent; 

(a) attiiitl school reguiarlyt 
(bj attiiid classes on tinie? 



> > i i 



• i i * i • • • I • i 



[Go to 

Never Barely Sonietinirii Often Always Don't know 30] 
Never Rarily Sonietimes Often Always Don't know [31] 



7. Would yoii describe this itudent as "self- 
djseiplinid" regarding school matters? 



Never Rarely Sometinies Often 



[Go to 

Alwiys Don't know 33] 



Thi follomg is a Iki of mm goals mi ohjeetim mlakd to gooi MsdfliM, Fimti md all nim of thmj 
aid t}M put a okGk mTk f/j UbUb tk | which pu fsil am tk most important. 



\, To show concern for the failingi, needs ^ md rights of other students. . ■ ■ 

^ 2, To show respecE and courcisy toward tsachers and other adulti in iht school. 

3* To follow sc^jqI and clissroom rulis i . . ^ * . 

k, To show respect for icligol property and the property of others. . . . . . 

5. To prapare for, and coinplitii school aiilgnments as well as possible, . , , 

6, To accipt responsibility for decisions, 

J, To achiive a poiitlvi feallng about oneself, . , , , . . * . * 

5. To aitind school clian and appropriately dresiid. 



I ! i 1 



% To attend school and classes regularly and on time, , 



10. Others; 



(1) 



(1) 
(1) 



[Go tu 35] 
[36] 
[37] 
[3B] 
[39] 

m 

[kl] 
[kl] 
ikk] 





THE BOARD OF EDUCATION FOR THE BOROUGIl OF SGARliOEOUGIl 



February 8, 1982 



Dear Dffica BEaff/CarfeEakan 

The Scarborough Boerd of EdueaEion, in eo-operatlon vltli the Ontario Minlitry of Education, han hm 
involvgd during the pait two yeiri in Qonductlng e eyiteni-wide evaluation and developinent project entitled iMM 
(Co-operative Evaluation and DevelopiRint of the BcarborQugh School SyatenO. Today ^ "CEDSS Pay" repreeenCH the 
culmination of ifforta to gaEhir Inforiiiatioii about the eeven areas of evaluation which have been Identified diuiiii 
the early etages of thli prDject, 

A number of student! in your school , aa well as their parents and teachers, have been randoriily chu^uii tu 
participate in a study deiigned by the CEDS8 Diiclpllna and Vandallan! aub-coinniittee. One of the objecElvo^ of this 
aub-coiiifliittea la to Inveitlgate slnillarlties and differences conQerAlng ieeues of dlacipline and vandallgii! ainong 
studinti, parentai teachirs and support staff, To help in obtaining this inforniaCion, you are kindly requettd to 
do the following; ^ 

1. Respond to the questionnaire attached for the gradt^ level indicated on the next page, 

2, Place completed questlonnairo in the envelope provided and return It to: 

CEDSS RESEARCH CENTRE OFFICE 
WILLIAM TREDWAY JUNIOR P,S. 

Thank you in advinci for your co-opiratlon. 



PLEASE NOTE: 



Tha nuniberi in brackecs at Che eKtreme right inargln of the quesClonnairi are for office uee only. 



J. J. 
AdsietanE Director 
of Educatloni 



J. P, HcLougliUn 
Superintendent of Sludent 
and CoMinlty ServhiiiB, 
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tim DISCIPLINE AND IfAfi'DALISH CARETAKER (]U£ITIOiAIRE 



PART A, School m%\ 



[ For office use] 



Grade; (pleaie circle) ]q 



or 12 



PART B . flmse mmv tk follomg qmsiiom % simlin^ tk wrd to tk vigU that dmmbm hm Dft&:i 
Mimts at tUs gmde Uml heham thiB my. 



[Go to 

e,3i 





(1) 


(2) 


(3) 


(^) 


(3) 


{^) 




1. Students at this grade level • 
















(i) show concern for the feelings of other students! 


Never 


Rarely 


Sofnitifiies 


Often 


Alwayi 


Don^t know 


[10] 


(b) respect the rights of other students? , , . . 


Never 


Rifily 


EofliaEinies 


OfEan 


Always 


Don't know 


[11] 


(c) show courtesy toward other students? , , , . , 


Nivir 


Rarely 


SofnatimeE 


Mm 


Always 


Don't know 


[12] 


2. Students at this grade level; 
















(a) show courtesy toward you? 


flivir 


Hardy 


Sometinies 


Often 


Alwayi 


Don't know 


[Go to 
16 ] 


(b) follow your Initructioni? 


Never 


Rarily 


Sonietinies 


Often 


Always 


Don't know 


[Go to 
IB] 


3* Students at this grade level show 
respect for school property. 


llsver 


Rarely 


SonietiiiiiS 


Often 


Alwayi 


Don't know 


[Go to 
21] 
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PART C, 



fhe foUotd^ is a lut of som pli mi obiBotm nktei to pd dissipWni, Fim, red all nine of thm 
mi then « c/.'snli mrk (J) hesiie tk I wUoh pu feel cm the rmt importwd. 



' ''■ " u r adults I" 



3. To follow Stiiuui ^>,^ ^,_t„,x 

k. To show respect for school property and thi property of others, 

5. To prepari for, and complete, school assignments as well as possible, 

6, To accept responsibility for deciiions. 

^ /, To achieve a positive feeling ihout oneself 

8, To attend school clean and appropriately dressed 

3. To attend school and classei regularly and on time 

10. Others: 



I • i ! I , , 



ill 
i\] 




(1) 


Ul J 


(!) 




(1) 




(1) 


m 


(1) 


[hi] 


(1) 


ik]] 


(1) 


ikk] 
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THE BOASD OF EDUCATION FOR THE BOROUGH 0! SCARBOROUGH 



February 8, 1982. 



Dear Office Staff /Caretaker; 

The Scarborough Board of Education, in CQ-opiration with the Ontario Ministry of Education, has been 
Involved durini the past two yiari in conducting a ayitei-wide ivaluatlcn and development projict entitled CED8S 
(Co-opirativi Evaluation and Developient of the ScarbgrQugh School Syatein), Today, "CEDS3 Day" represents the 
culffllnacion of efforti Eo gather infonatlon about the seven areas of evaluation which have been Identified during 
the early stages of this project. 

A nuiber of students in your school, as well as their parents and teachers ^ have been randomly chosen to 
participate in a study designed by the CEDSS Discipline and ?andalisi sub-comittee. One of the objectives of this 
iub-cosiittee is to Invistlgiti slDllarltiis and differtncis conctrnlni issues of discipline and vandalisni among 
students, parenti, teachers and support staff. To help In obtaining this inforniation, you are kindly requested to 
do the following I 

L Respond to Parts A and B of the questionnaire for the student identified on the label 
of this letter. (If you do not know a student, possibly referring to a class picture 
would help In recQgnitionj otherwise return the questionnaire and mark It "don't know 
this student",) 

2. If you have been asked to conplete lore than one questionnaire, ONLY RESPOND TO PART C 0N§ PER qRADEi 

3. After coBpletlng the questionnaire, discard this letter so that no identification of student 
Is pQaslble. ALL RESULTS REPORTED WILL BE ANOmuS, the sub-coiiilttis is Interistid in 
analysis by grade level only. 

4i Place completed questionnilres in envelope provided and raturn toi CEDS8 lESEARCit CENTRE OFFICE, 

wiLLiwi imm mm p. a. 

Thank you in advance for your co-operation, 
PLEASE NOTE; 

The nuibers in brackets at the extreme right Mrgln of the questionnaire are for office use only, 



J. J. Watt, 
Assistant Director 
of Education. 



J. P. McLoughlln, 
Superintendent of Student 
and CoiAunicy Services, 



ERIC 



145 



146 



CEDSS OlSCIFLIflE AND VANDAUSH OFFICE STAFF OUESTIQIINAIRE 



[ For office use] 



PART A. 1, School naniei 



2, Six of itudent; male , . , . 



(1) feniale 



(2) 



3. Grade: (please circli) 03 06 03 



[l-'i] 

m 



[Go CO 



PART B. 



fUm msmv tk follomi quBstiom GivoUng tlig mvi to tk right that im 
ohild hshm this my> 



(I) (2) 



a hou ofkn 
(3) (^i) (5) (6) 



1. Does this studinu 



N 



(a) show concirn for Ehe feilingi of other students? 


Nivir Rarily 


Sofnitiniei 


Often 


Always 


Don-t know 


[10] 


(b) respect the rights of other itudents? , . . , 


Nivir Rarely 


Sorne times 


Often 


Alwayi 


Don't know 


[11] 


(c) ihow cQurtisy towird other studanti? ..... 


Never Riraly 


Sonie times 


Often 


Alwiyi 


Don't know 


[12] 


Does this icudanti 














(a) show courtesy toward you? 


iiever Rarely 


SMatinies 


Often 


Alwayi 


Don't know 


[Go to 
16] 


(b) follow your instructioni? 


Navar Rarely 


Sofnetifnes 


Often 


Alwayi 


Don't know 


[Go to 

18] 


Does this studint show respfiet for school proparty? 


iiiver Rarily 


Sofflitlmai 


Often 


Always 


Don 4 Know 


[Go to 
21] 


Is this Hudm wiiling to iccspt the consaquencai 
of hii/her own ictioni? ....... 


Never Rarely 


Sometimes 


Often 


Alwayi 


Don't Know 


[Go to 

m 



HI 
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How do you perceive this itudinE's ^§nis of self- 

worth? Doai hi/ihs jib hini/herielf^ . . Nivir Rarely Soistimii Oftin Always Don't know [28] 



L Does (his studint; 

1^0 to 

(a) attend ichool ragularlyl Nevir Rani/ Sometiniei Oftan Alwayi Don't know 30] 

(b) attend claiiii on i\ml Haver Rarely Sometimei Often Always Don't know [31] 



]. Would you describi this studint is "self- 

diiciplined" rsgarding ichooi raatterii Never Rarily Somitimes 



[Go to 

Iften Alwayi Don't know ]3] 



PART C. 



fk foUomg is a Usiof ms pis and chjestms nkiBi to looi Msovflm, First, vmi all mm of thm, 
and tkn put fl ekak mvk f/j ksUB tk IMch pu pd m tU mit mpoHmt 



To €how concirn for the fielings, niidSj and rights of other students, < ■ 
^ 2. To show reipict and courteiy toward teachers and other adults In the school 

3, To follow school and classrooin rules. 

i To show respict for school proparty snd thi propirty of othiri 

5, To prepare for, and completej school assignnients as wall IS possible, . . 

6, To accept reiponsibillty for decisioni. 
To achievi a positive fueling about oneiclf. 



i i i f i 4 



I f > i 



i i f f I i i ! i i I i « ■ ^ > 



8. To attend ichool clean and appropriatsly drgiigd. 



• iiiifl'Ii 



i « ,( i 1 « f i i ! ■ < ! ■ ! 



3. To attend school and classes reiularly and on timi, . , 



10. Otheri: 



(1) 
(1) 
(1) 
(1) 



(1) 



[Oo to 35] 

m 
m 
m 
m 
m 
ik\] 
im 
m 
ikk] 
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THE lOAID OF EDUCATION FOR THE BOROUGH OF mm 



fibruary 8, 1982 



Diar Offlci Suf'f/CBiitaker; 

• 

' The Scirborou|h Board of iducitlon, in eo-opratlon with Chi Ontirlo Ministry of Education, has been 
involwid during thi past two years in conducting a systiipwide ivaluition and devalopnint project enEitlid CEDSS 
{Co-operativi EvaluiEion and Divilopnint of thi Scarborou|h School Systini), Today, "CEDSS Day" ripresents the 
cukination of efforts to gather Infomtlon about the ievan atiis of evaluation which have been Identified during 
the iirly stagia of this project. 

k DUiber of students in yaiir school, as well as Ehalr paranti and teachers, have baan randonly chosen to 
pirtlclpati in a study designid by the CIDSS Diiclpllni and Vandalisi sub-comalttee, Ona of the objictlves of this 
sub-coamiEteg Is to inysstlpte slailarltigs and diffirenceg congirnln| Issuei of digclplini and vandalisi among 
scudeats, parents, teachars and support staff. To help in obtaining this infomation, you are kindly requested to 
do thi following I 

rsj 1, Respond to the queationnalre attached for the grade level indicated on the naxt page, 
w 

2. Place conpleted questionnaire In the envelope provided and return it to! 



CEDii RESEARCH CENTRE OFFICE 
WILUWi TREDWAY JUNIOR P.B. 



Think you in advance for your co-operation 



FLEASE mil 



The nuubers in brackets at the extreie right raargln of the questionnaire are for office use only. 



i. J. Uatt, 
Aislstant Director 
of Education, 
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CEDSS DISCIPLINE kB VANDALISH OFFICE STAFF QUESTIONNAIRE 



for office yse 



PART A, School nam 



3 


8 





[5,5] 



Grade; (please eircli) 10 or 12 



[Go to 



PARH. flmm mmsi* tJie follomg questions hy BivaHncj tte mri to m viglA t/iat dsSQnkB }m often 
studintB at this gmde Iml kham Ms mij> 





(1) 


(2) 


(3) 




(§) 


(^) 




Students it this grade level: 




^ 












(a) show concern for the feelings of other students 


Navir 


Rarely 


Someliniai 


often 


Always 


Don 4 know 


[10] 


(b) respect the rights of other students. . , . . 


Nivar 


Rarely 


Sofnatinies 


Often 


Always 


Don 4 know 


111] 


(c) show courtesy toward other students 


Nevar 


Rarely 


Sofiiaiimes 


Often 


Aiwiys 


Don 4 know 


[12] 



2, Students at this grade level: 

(9) show courtesy toward you 

(b) follow your instructions, 

3, Students at this grada level show rispect 
for school propirty, 



Never Rarely Sonietimes Often Always Don't know '■^]/] 

Nevar Rarely Sometimes Often Always Don't know t^o to 

IS] 

FGo to 

Navsr , Rarely Soniatinies Often Always Don't know " 13] 
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it 



fk follodng u a list of som goaU md ohjiGtims mlaiBi to gooi imi^tiM, Hnt, md all nim of thm, 
and then a ohiGk mvk { /j bBside ths | Moh ijou feel m tk most ia^oHmi, 



I i ■ « f 



k. To show rispact for school property and Ehi property of otheri, . , 

5. To prepare for, and complaEi, school asiignments is well as posslbla, 

6. To accept responsibility for decisions. 

J. To achieve a positive feeling about oneself, 

S. To attend ichool clean and appropriately dressed 

% To attend school and classes regularly and on tiiiie. 



Ill 



1. To ihow concern for the feelings, needs, and rights of other itudents. 

2. To show respect and courtesy toward teichirs and other adults in the school 

3. To follow school and elassrooni rulii , 



• • f i • f F 



ilf>ll<i|><l 



10. Others; 



(1) [Go to 35] 

(1) m 
m 

(1) M 

(I) [^0] 

(1) [^I] 

(!) m 

(i) m 

(1) m 
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APPENDIX B 
Principals' survey 
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CEDSS - DISCIfLINE AND VANDALISM 



PRINCIPALS ' SURVEY 



Typa of School (Please check I \^ ) 

2 Sr. P.S< 



Secondary 
(Occupational) 



Vocational 



I f 

! 3 Collegiate I I 
ASl 



□ 
□ 
□ 



Please place a number (1 to 5) in the boxes beside the following three 
statements (1 — first in importance; 5 ^ least in importance), 

1* The policy in your school regarding the discipline of your 
students is: 

(a) to maintain order* 

(b) to develop self —discipline* 

(c) to Support the ceaching process, 

(d) to ensure the security of the building, 

(e) to correspond to the philosophy of the community (society)* 

2, ^e importance of the followmg programs (activities) established 
in my school co encourage proper discipline and/or the development 
of self^discipline Is: 

(a) student involvement in decision ^making, 

(b) student monitors for student behaviour* 

(c) support a strong student council* 

(d) students allowed to be responsible for own behaviour* 

(e) student representatives on all school and community 
(school related) conmiittees. 

3. The importance of the following methods in is armining coimunity 
attitudes towards discipline in your school isi 

(a) newsletter questionnaires* 

(b) home and school/parent advisory committee meetings* 

(c) reports of teachers and support staff* 

(d) the opinions expressed by phone calls from parents, ather p — j 
adults md trustees- 



□ 
□ 
□ 



(e) letters to the editor in local newspapers. 
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CF,rSS - DISCIPLINE S VANDALISM 



PRINCIPALS' SURVEY RESULTS 



ELEMENTARY SCHOOLS 



A. JUNIOR (JK-6) - 



Question 1 (b) 

(c) 
(a) 
(a) 
(d) 



ORDER OF IMPORTANCE 



Queatlon 2 (d) 
(a) 
(b) 
(e) 
(c) 



Queatlon 3 (e) 
(b) 
(d) 
(a) 
(a) 



B. PUBLIC SCHOOLS (JK-8) - ORDER OF IMPORTAIJCE 

Quascion 1 (b) Question 2 (d) Question 3 (c) 

(c) (a) (b) 

Ca) (b) (d) 

Ce) (e) . (a) 

Cd) (c) (e) 



C. SENIOR (7,8) - ORDER OF IMPORTANCE 



Question 1 (b) Quest 
(c) 
(a) 
(e) 
(d) 



on 2 (d) 
(a) 
(c) 
(b) 
(e) 



Question 3 (c) 
(b) 
(d) 
(a) 
(e) 



RESPONSE RATI FROM ALL SCHOOLS 



TYPE OF SCHOOL NO. OF SCHOOLS NO. OF RESPONSES PERCENTAGE 



JK-6 


79 


70 


88.6 


JK-8 


32 


31 


96.8 


Senior Public 


19 


19 


100.0 


Collegiate 


19 


18 


94.7 


Secondary 


3 


3 


100.0 


Vocational 


3 


3 


100.0 


A.S.E. I&Il 


2 


2 


100.0 
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CEDSS - DISCIPLINE a VAOTALISM 
PRINCIPALS ' SURVEY RESULTS 



SECONDARY (POST-ELEMENTARY) SCHOOLS 



A* VOCATIONAL - ORDER OF IMPORTANCE 

QuestiDn 1 (c) Question 2 (d) Quastion _ 3 (c) 

<b) (a) (b) 

(a) (b) (d) 
Cd) (c) (a) 
Ce) (e) Ce) 

B* OCCUPATIONAL (SECONDARY) - ORDER OF IMPORTANCE 

Question I (c) Question 2 (d) Quastloti 3 (c) 

(^) (e) (a) 

(b) (a) (d) 
Cd) (b) (b) 
(a) (e) (a) 

A,S.E, - ORDER OF IMPORTANCE 



QuestiQn 1 (b) Quastion 2 (a) Quastlo*l 



(e) (d) (b; 

(c) (e) (d) 

Cd) (b) (a) 

(a) (C) (e) 

H3. COLLEGIATE - ORDER OF IMPORTANCE 

Quastion 1 (b) Question 2 (c) Quastloti 3 (e) 

(c) (d) (b) 

(a) (a) (d) 

<e) (b) (a) 

Cd) (e) (a) 
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ANALYSIS 



Et ^MENTARY SCHOOL PRINCIPALS 

To all three questions principals of both JK-6 and JK«8 Schools 
W^^^e in total agreement in order of Importance, 

Prlncipale of Senior Schools were in full agreement with the former 
gf^^ups of principals regarding Questions L and 3s but were different in 
QiA^^stions 2 at the 3^ 4 and 5 position of importance. 



SggrONDARY SCHOOL PRINCIPALS 

Principals were in agreement with the most important answer to the 
tbr-ae questions s but varied considerably in the order of importance from 
2 t 5. 



Overall i the principals of Scarborough were generally in agreement 
arding the following responses: 



Qua- at ion 1 



Que^^tion 2 



Que^^tion 3 



The policy in your school regarding the discipline of 
your students is to develop self-discipline and to 
support the teaching process* 

The importance of the following programs (activities) 
established in my school to encourage proper discipline 
and/ or the development of self-discipline is that 
students be allowed to be responsible for their own 
behaviour and be involved in decislon--making . 

The importance of the following methods in determining 
eo^unity attitudes towards discipline in your school 
is reports of teachers and support staff as well as 
home and school/parent advisory meetings. 
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List of books J authors, and other sources 
of knowledge related to self-discipline 
submitted by teachers 
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Usef yl sources of knowledge sugges wed by teachers 



Books listed In order of popularity 

Gordon, Thomas. Teacher ef fecti veness training . 
New York: Wydenr V974. 

Draikurs^ Dr. Rudolf, Discipline without tears . 

Toronto: Alfred Adler Institute of Ontario, 1972, 

Canfield, Jack, 100 ways to enhance self "concept in the cla ssroofff. 
Toronto: Prentice-Hall ^ 1 976. " 

Gordons Thomas - Parent effectiveness training ^ 
New Yorki Wyden, 1970. 

DrelkurSj Rudolf. Children the chanenge . 

New York: Duell, Sloan & Pearce^ 1964. 

Dobson^ James • Dare to discipline ^ 
Toronto : Bantam, 1 977* 

Harris 5 Thomas, Tm 0,K. , You're O . K. 

Pennsylvania: Harper~a^ow/ 1969, 

The Bible 

Holts John Caldwell, How children f ail . 

New York: Pitman, 1964. ~~ 



Other books suggested 

Atter^ Gordon F, The third f orce , 
Toronto : Acts Books, 1979 . 

Axline^ Virginia Mae* D1bs: in search of self , 
Boston: Houghton Mifflin, 1964, 

Berne, Eric. Games people play . 

Toronto: BaTlentlne, 1978, 

Bettleheinij Bruno. The uses of enchantment . 
Toronto: Random House ^ 1977, 

Chang, Florence C. Believe it or no-t . 
New Jersey: Ginkgo Hutt 1980. 

Conawaj^s Judith. I dare you . 

Wisconsin: Ralntree Pub 1 ica'tions » 1&77. 

Davis, Bob. Report on general level student . 
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other books suggested , (continued) 

Feingold, Ben F, Why your child is hyperactive . 
Toronto: Random House/ 1975", 

Gayl In^ Wll lard. Feel 1 ngs . 

Pennsyl vanTai Harper and Rovu 1979. 

Glnott^ Halm. Between parent and child . 
Toronto: Avon5~1973. 

Glasser, William. Schools without failure . 

Pennsylvania: Harper and Row, 1969. 

Globe, F. G. The psychology of Abraham Mas low . 

Harndons James. How to survive In your native land . 
New York: Simon & Schuster^ 1977. 

Kaufmans Bel. Up the down staircase . 
Toronto: AvQnrT972. 

MacCrackent Mary. Loveys a very special child . 
New York: Lippincott, 1976. 

Maltzs Maxwell. The magic power of self image ps ychology. 
Toronto: Prehtice^Hal 1 , 1964. 

McLaren 5 Peter. Cries from the corridor . 
Toronto: Metheunj 1980. 

Muriels James & Jongeward^ Dorothy. Born to win . 
New York: New American Library^ 1978. 

Paperts Saymour. Mindstorms . 

New York: Basic Books ^ 1980. 

Peal e 5 Norman Vincent. The power of positive thinking . 
Toronto: Prentice Hall, 1?52. 

Plrsig, Robert. Zen and the art of motorcycle maintenan ce. 
New York: " Morrow , 1974. 

Pratt 3 David. Curriculum design and development . 

New York: Harcourt Brace Jovanovlch, 1980. 

Purkey, William. Self-concept and school achievement , 
Toronto: Prentice-Hal 1 ^ 1970, " ' 

Ramos 3 Myra B. Pedagogy of the oppressed . 
New Yorkl Continuum, 1970. 

Reynolds s George S. A primer of operant condit ioning^ 
Illinois: Sco^ 
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other books suggested (conti nued ) 



Stewartj Mark & Olds, Sally W. Raising a hyperactive child . 
New York: Harper & Row ^ 1973. " ~ 

Weber s Kanneth. Yes they can . 

Toronto: 'Methueni 1974. 

Webster s Staten W. Discipline in the classroom . 

California: Chandler & Sharp Publishers, 1968. 



Authors listed more than twice (in order of preference ) 

DrIekerSs Rudolf 
Holts John 
Glasser, Allen 
Bettlehelm, Bruno 
Rogers s Dorothy 
Cassel 1 j Pearl 
May, Rollo 
Piaget, Jean 
Postman, Nell 

Other authors suggested 

BrunePs Jerome 
Dewey, John 
Erlckson, Arthur 
Freud j Sigmund 
Ikedas Daisaku 
niich, Ivan 
Marcuse^ Herbert 
MasloWj Abraham 
Moutakas, Clark 
Plato 

Purkey, William 
Ribbles Margaret 
Reasoner, Charles 
Rllke^ Ranler 
Shaw, George Bernard 
Skinner, B, F, 
B^rrance^ E, Paul 
liirnerj Syl vla-Ashton 
Weber, Kenneth 
Walngartner, Charles 
White, Burton 
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Pamphlets and magazines suggested 



Daily newspaper articles 
Master Teacher articles 
Psychology Today 
The Kappan 
OTF Bulletin 
The Reader 
Parent Magazine 
United Church Observer 
The Forum 

NASSP Bulletin (National Association of Secondary Schools Principals) 



Other sources listed 

Educational magazines 
Psychology and sociology readings 
Course readings for Special Education 
Values Education readings and workshops 
Readings from Adler Institute 
Self-concept readings 
Behaviour modification readings 
Drama literature 

Readings in brain development^ Linguistics, and learning disabilities 

Classroom management books 

Contingency Teaching 

Early childhood education books 

Readings of Waldorf Education System 

Reality Therapy 

Books on goal setting 

Case studies (not psychology) 

Readings on hyperactivity 

Transactional analysis 

Adolescent psychology 

Positive Peer Culture readings 

Free to be You and Me (kit^ movie) 

Books on business 

Principals' course 

Speakers including (Dr, 'Harry Reasoner, Dr, Glasser, Dr. E. Pino, David Pratt) 
General teaching and life experiences 
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APPENDIX D 

Additional methods suqgested by teachers 
to ancourage self-discipline 
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Additional methods suggested by teachers to encourage self-discipline 

- conduct personal discussions with the students on the topics, problems, 
hopes, etc, 

- setting an example as the teacher 

- treat the student with respect 

- parental involvement 

" develop a good self -concept and Interest in learning 

- skits or role playing 

- insist that students act acceptably 

- encourage positive attitudes and habits 

- common sense ''don't box the kids in a corner'' 

- positive reinforcement 

- the student is encouraged to solve problems with other student privately 
before teacher Intervention 

- positive peer pressure 

- sense of aura which helps to maintain good discipline 

- drama-based program using key words e*g. freeze 

- use of praise 
encourage the setting of obtainable goals 
keep the students busy 

discussions of selected readings from Sartre's Existentialism and 
Humanism 

developing course outlines 
Waldorf Education methods 
honour system 

marks deducted for lateness ^ absences , class attitudes 
objective subject evaluations 

student must accept responsibility for misbehaviour 
experience in work situation outside school 
independent study program 
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APPENDIX E 

AdHitional mathods suggested by 
teachers to prevent vandalism 
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Additional methods suggested by teaciiers to prevent vandalism 

- class discussions 

- close observation of students 

- show students vandalism is a waste of tax money 

- discussion with parents 

- high expectations "vandalism Is simply not acceptid" 

- voluntary participation and upkeep of the classroom 

- encourage students to enjoy subject so they can respect equipment 

- film (by the police In the conmunlty) 

- compare 1t to damage of their own property 

- values education 

- encourage pride in the school 

- student does without damaged object or area 

- encourage positive relationship between teacher and student 

- lock classroom doors at the end of the day 

- make vandals pay 

- remove opportunities for vandalism 
dramatic role playing 

"law courses 

- appeal to reason 



142 



170 



APPENDIX F 

Written responses to CEDSS 
Discipline and Vandalism Questionnaire 
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Written responses to CEDSS Discipline and Vandalism Questionnaire 

Considering the large number of questionnaires, there was a 
surprisingly small written response probably due to the small amount of 
space allotted for written response* The v/rltten responses were analyzed 
and grouped under the following scheme: 

1, Responses that reiterate a point covered in Part C. 

2, Responses commenting on the questionnaires i,©,^ format^ validity, 
language. 

3, Responses that questioned or suggested items not included in the 
questionnaire* 



The responses were also organized In these three categories under the 
headings : 

Students 

Elementary Parents 
Secondary Parents 
Teachers 

Considerable agreement occurred in both parent and teacher groups 
over the point that all the objectives listed in Part C were important* 
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student Responses 

Written Responses to Part C . 

1- To show concern for the feelings,, needs, and rights of other students 

"To act decently in a humane manner to students in your class and 
school . " 

2 responses 

"To show courtesy in the lunchroom and have no food fights." 

1 response 

"-to defend minorities," 

1 response 

" respect for handicapped and disabled." 

1 response 

2. To show respect and courtesy toward teachers and other adults in the 
school . 

"A teacher respects the students as much as they feel they want to 
be respected," 

15 responses 

"-concern for the feelings of teachers and students," 

19 responses 

"-consideration and respect for supply teachers." 

1 response 

3. To follow school and classroom rules. 

"Do what you are toldp be poUte and courteous, do not swear," 

7 responses 

"Keep your arguments until after school; smoke in the right places," 

1 response 

"Don't cheat, do your own work." 

1 response 

4. No written responses applicable, 

5* To prepare for* and complete, school assignments as well as possible, 

"Use class time well. Put forth your best ability toward sport and 
schoolwork," 

17 responses 
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"-come to school with a genuine interiit and homework complete. Do 
all assignments and don't complain about them," 

4 risponses 

6. To accept responsibility for decisions. 

"-not be dominated by teachers or adults; to have a responsible input 
Into decisions that affect my education, at all levels*" 

2 responses 

7. To achieve a positive feeling about oneself* 

"-to think positively about yourself, remember you* re not perfectt 
never put yourself down; good self^awareness * " 

1 1 responses 

"'be the best you can 1n everything," 

2 responses 

8- To attend school clean and appropriately dressed* 
"-be well dressed and clean while at school*" 

2 responses 

9* To attend school and classes regularly and on time. 
The same point was made with different phrasing* 

3 responses 



Written Comments Regarding the Questionnaire . 

- "This survey d1st1nc;uisnes betwesn students and adults and takus no 
time to consider the individual and how freely they work and learn 
In the system." 

1 response 

- "did not like the survey*" 

1 rGsponse 



Written Responses Indicating Directions Not Included on the Questionnaire . 

- To aciilcvG my dlplona and go on to a rG\/ard1nn career* 

12 responses 

" "-get good marks*'* 

7 responses 

- "-to learn and enjoy," 

5 risponses 
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"-have special help classes de 
who require help in special cl 

"-to become involved in all asj 
classes," 

"-to have a year book J* 
"-better gui dance." 
"-to obey my parents and God," 
"-to learn to cope with stress," 



ignated after school for students 
.sses . 

1 response 

ects of school Ufa other than 

1 response 

1 response 

1 response 

1 response 

1 response 



Elementary Parents 

Written Responses to Part C . 

1. To show concern for the feelingss needs- and rights of other students, 

"Students are only concerned with what their peers think," 

1 response 

2, To show respect and courtesy toward teachers and other adults in 
the school • 

"To show respect and courtesy to everyone at school and in the 
coiTBnunity 

13 responses 

"To have the teacher and adults show respect and courtesy to the 
student," 

7 responses 

"To show concern for th^ feelingss needs t and rights of other people," 

4 responses 

3* No written response aopli cable, 

4, To show respect for school property and the property of others, 
"-to have respect for the property of others." 

8 responses 

"-to be punished for smoking^ drinkings loitering^ and Uttering around 
school property," 

1 response 

5, To prepare for, and complete, school assignments as well as possible, 
"do school assignments," 

2 responses 

6, To accept responsibility for decisions, 
"-to accept responsibilities for decisions," 

3 responses 

7, To achieve a positive feeling about oneself, 
"*to respect themselves." 

12 responses 

8, To attend school clean and appropriately dressed, 
"-to have a better dress code," 

1 response 
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9. To attend school and classes regularly and on time, 
"-attend school regularly." 



1 response 



Written Conments Regarding the Questionnaire 

* "All of the goals and objectives of Part C are Important*" 

59 responses 

- "Part C is difficult to answer in only 3 choices." 

15 responses 

- "All of the objectives are necessary and If taken away the results 
are disastrous," 

1 response 

- "Part B Is difficult to answer unless you went to school with the 
child," 

3 responses 

- "The word usually should have appeared between often and a i ways." 

2 responses 

- "The questions are difficult to answer due to peer pressure," 

1 response 

- "Respondent feels the questionnaire is not confidential because of the 
code number," 

1 response 

- "The word's 'never, rarely, sometimes* are very close 1n meaning*" 

1 response 

- "In item 4, part a better choice of words would be 'almost 
always ' , " 

1 response 

- "The survey is a waste of money." 

2 responses 

- "Positive comments about a specific school," 



Elementary Parents 

Written tesponses Indicating Erections hbt Included on the Questionnaire . 

- "There should be more discipline in the classroom," 

3 responses 
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"Good discipline starts with teaching at home and school at an 
early age." 

3 responses 

"Parints should be responsible for acts of violence by students 

2 responses 

' -to attend church each Sunday and study the Bible," 

2 responses 

''The school should assist on students following these objective 

2 responses 

"Use the strap to discipline disruptive students," 

1 response 

"Have the power to expel students," 

1 response 

"-to have principals and teachers 1 1s ten to students." 

1 response 

"-to follow the 'Golden Rule' - keep in perspective the fact 
that others do not," 

1 response 

"-to be allowed to express one's ability In certain areas 
If he Is more advanced than his grade level." 

1 response 

"-how to discern and follow a set of intellectual values," 

1 response 

"-to gain respect and interest for learning," 

1 response 

"-to prepare the child for the future as a responsible adult." 

1 response 
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Secondary School Parents 
Written Responses to Part C . 

1. To show concern for the feellngSp needs, and rights of other students, 
"-consideration towards those less fortunate." 

1 response 

2. To show respect and courtesy towards teachers and other adults in the 
school * 

"-to tfeat everyone with respect and courtesy," 

10 responses 

"Teachers should treat the students with respect J' 

7 responses 

"-to get along with teachers that the student has problems with*" 

2 responses 

"-to care about other students- needs and feelings." 

2 responses 

"-to treat teachers with respect," 

2 responses 

"-to have a model of self-discipline displayed by the teachers," 

1 response 

"-respect Is earned not given," 

1 response 

3. To follow school and classroom rules* 
"-to follow the rules of the school*" 

1 response 

4. To show respect for school property and the property of others* 

"-to be concerned with ecology and the environment," 

1 response 

5. To prepare for^ and complete, school assignments as well as 
possible. 

"-to achieve academic success*" 

3 responses 

"-parents should be notified by the school with regards to in- 
completed assignments, absence, lateness," 

2 responses 
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6. To accept responsibnity for decisions, 

"-to become self-supporting law-abiding citizens." 

1 response 

7, To achieve a positive feeling about oneself, 
"-respect for themselves." 

1 response 

"-teachers lack self respect*" 

1 response 

"=to develop order, structure and maturity." 

1 response 

8. To attend school clean and appropriately dressed, 
"What is the meaning of ^appropriate dress*?" 

1 response 

9, To attend school and classes regularly and on time. 

"-to attend school and participate in class and school activities, 

1 response 



Written Responses Regarding the Questionnaire . 

- "-agree with all of the objectives stated in Part C*" 

18 responses 

- "-difficult to check only 3 responses 1n Part C," 

9 responses 

- "Questions 1 and 2 on Part C should be combined." 

4 responses 

- "Questions are difficult to answer as parents are not at school." 

5 responses 

- "-waste of taxpayers* money." 

2 responses 

- "Some questions are redundant as rules of the school should be 
enforced, " 

1 response 

- "-dislikes the survey - feels action Is needed." 

1 response 
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Written Responses Indicating Directions Not Included on the Questionnaire . 



- "-feels the school is responsible for change in attitude of their 
children for the worse." 

2 responses 

- "-try to include students from different cultures rather than random 
sampling and the results of the survey would be more accurate," 

1 response 

- "Spares should be put to better use at the schools,'' 

1 response 

- "-more or better resources to help families cope with economic stress," 

1 response 

- "-more family responsibility 1n early value training," 

1 response 

- "Students should know their parents* attitudes toward the school •" 

1 response 



- "-less humanism taught 1n the school." 

1 response 

- "-repeat the Lord's Prayer." 

1 response 

- "-upgrade morality," 

1 response 
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Teachers Responses to Part C , 

- to show respect and concirn for feelings and needs of all people, 
public 3 colleglati 8 secondary 0 vocational 0 

total responses 11 

- all of the stated objectives are important. 

public 2 collegiate 7 _ secondary 0 vocational 0 

total responses 9 

- numbers 1 and 2 on this section should be combined 

public 4 collegiate 4 secondary 0 vocational 0 

total responses 8 

- difficult to choose only three objectives* 

public 0 collegiate 5 secondary 0 vocational 0 

total responses 5 

- everyone should choose item number seven, 

public 2 collegiate 0 secondary 0 vocational 0 

total responses 2 

- io have opportunities for success* 

public 0 collegiate 2 secondary 0 vocational 0 

total responses 2 

- to take pride in being at school and doing school activities,^ 

public 1 collegiate 1 secondary 0 vocational 0 

total responses 2 

- to achieve one's goals in life, 

public 0 collegiate 1 secondary 1 vocational 0 

total responses 2 

- to have self-control. 

public 0 collegiate 1 secondary 1 vocational 0 

total responses 2 

- some objectives in Part C describe good discipline while others are 
goals therefore poor* 

public 0 collegiate 1 secondary 1 vocational 0 

total responses 2 

- Part C are all ''motherhood" Items. 

public 0 colleglati 1 secondary 0 vocational 0 

total response 1 

- to be as honest as possible. 

public 1 collegiate 0 secondary 0 vocational 0 

total response 1 
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to overcome one^s problems and handicaps, 

public 1 collegiate 0 secondary 0 vocational 0 

total response 1 

to achieve a sense of independence* 

public 0 collegiate 1 secondary 0 vocational 0 

total response 1 

to co-operate in school* 

public 0 collegiate 1 secondary 0 vocational 0 

total response 1 

to desire an education. 

public 0 collegiate 0 secondary 0 vocational 0 

total response 1 
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